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GENERAL POINTS

Overview

The first edition of this document was publishddeicember 2005 by Nick Alchin when heeector of IB at
SevenoakSchool in KentSince December 2007 tteeument has been published by IBSGw (B Schools and
Colleges Association of the UK and Ireland).

This document idesigned to compare the A Level and International Baccalaureate Diploma Programme (IB
Diploma Programme or DP) courses that are beingsaessed in 20L Therefore, course descriptors refer to the revised
A Levels that started to be taught in Septembepd08ibsequentigimilarly, the 1B Diploma Programme courses that
are referenced are those that are due for assessment iidiMay 20

In compiling this document there was a conscious needdmupalously fair to both A Levels and the IB Diploma
Programmeand so draft copies were circulated to all IBSCA members. Comments were invited and, where there were
differences, further consuitet was undertaken. Only comments which received overwhelming support have been included
in the final document.

The IB Diploma Programme

The Hexagon is the model of the IB Diploma Programme curriculumwhich contains six subject groups together
with a Coe made up of three separate parts. The curriculum itself is founded on the tenets of the Learner Profile.

Language Al

Individuals
and societies

Second
language

Mathematics
and computer
science

Experimental
sciences

The arts

It is important to note that the IB Diploma Programme is a paekaige whole is bigger than the sum of its parts

In addition to subjeetpeific knowledge, the academic challenge of concurrently addressing six subjects (3 at Higher Level
[HL] and 3 at Standard Level [SL]), the Extended ESg@nd Theory of Knowledd&oK) allow students to develop

excellent academic skills in prepar#ébiofurther study.
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We believe that tHereadth of the IB Diploma Programmeadds a value independent of any specific course. It is hard to
guantify the value of scientists being required to study literature, or of artists being required to stuhsntathemat
see it in our schools and we believe that it adds much to the educational experience of those in the sixth form.

Beyond the explicitly academic aspect of the coursess imskon statement is translated into a set of learning outcomes
asidentified intheLearner Profile At all stages of the course, in all areas of the course, reflection and action are
encouraged in students (as well as teachers) that they might seek to be:

Inquirers

Knowledgeable

Thinkers

Communicators

Principled

Openminded

Caring

Risktakers

Balanced

Reflective

This is obviously a considerable step away from harnessing information and performing according to the requirements of
assessment objectives.

=4 =8 =4 =4 -4 -4 -8 -8 -4 -4

A further important difference between A Levels and the IB DiplageaPme is theon-modularity of DP courses.
1 Resits are available for specific modules at A Level before final certification; with the DP, resits are only available
after final certification. Our experience is that provided they have been awardathau@ipidew students resit
any IB subject.
1 50% of A Level grades are made up of AS grades, the standard of which is between GCSE and A2 standard. By
contrast, all DP grades are awarded by assessment at the end of the two years of study.
DP examinations atotally synoptic whereas A Levels are not.
In some A Level subjects the number of combinations of modules is large. This means that even the A2 exams
cannot be truly synoptic as students may or may not have studied some previous modules. For example, in
studying a Mechanics A2 paper in Mathematics, candidates cannot be assumed to have knowledge of certain
trigonometric identities. This rules out the setting of certain types of demanding problems. No such restrictions are
placed upon DP examiners, who airayv on disparate parts of a syllabus for inclusion in one exam, or indeed
inclusion in any individual question in an exam.
These differences should be taken into account in comparing the IB Diploma Programme with A LevelsQQDAS and
have developedrifis to this effectThe difference between the two tariffs is a result of differing research methodologies
and we include full details of both tariffs and our evaluation of them in Appendix 1.

= =

The distinction between Higher Level and Standard Leveé$ another important feature of the IB Diploma Programme.

While details vary from subject to subject, some subjects have some common examination papers, and for these papers tt
SL is as conceptually demanding as the HL. In Geography, for example, theyltalstenspecification is such that both

HL and SL students study a common core and have identical examinations on this core, but HL students then take 4 from
12 options whereas SL students take 2 from the faoptidns. In cases like these, the coneédemands, if not the

breadth, of the Stoursesre therefore generally more like an A2 than an AS.
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Assessment

Individual subjects, regardless of whether they are HL or SL, are assessed on a scale of 7 (the highest) through to 1 (the
lowest), with a 4 constitutingpas$ in an individual subject.

The Diploma Coreconsists of three elements:

1 Creativity, Action, Service

1 Extended Esay

1 Theory of Knowledge
The Creativity, Action, Service element must be completed but does not count towards points for the award of the
Diploma. The Extended Essay and Theory of Knowledge components are awarded grades A to E, with A being the highes
grace and E being the lowest. These grades are then combined according to the follevdand tgbte three Core
points can be awarded.

For candidates with 28 points the following applies:

THEORY OF KNOWLEDGE
Excellent Good Satisfactory Mediocre Elementary Not Submitted
A B C D E
Excellent 3 3 2 2 1 N
> Good 3 2 1 1 0 N
<
(7))
0
L Satisfactory 2 1 1 0 0 N
(@]
L
% Mediocre 2 1 0 0 0 N
i
Failing
ﬁ Elementary 1 0 0 0 Condition N
Not Submitted N N N N N N
For candidates with 2 goints the following applies:
THEORY OF KNOWLEDGE
Excellent Good Satisfactory Mediocre Elementary Not Submitted
A B © D E
Failing
Excellent 3 3 2 2 Condition N
% Good 3 2 1 1 oo N
5 ondition
(L{J) Failing
= Satisfactory 2 1 1 0 Condition N
LéJ Eall
; ailing
= Mediocre 2 1 0 0 Condition N
L
= Failing Failing Failing Failing Failing
ﬁ 5 FITEER Condition Condition Condition Condition Condition N
Not Submitted N N N N N N

Thus the maximum possible Diploma point score of 45 points is made up of 42 points for 6 subjects and 3 p&@nts for the
DiplomaProgramm@e Core.
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Assessment Modeldavetwo forms in the case of the IB Diploma Programme: internal assessmentuntitiaken
internallywithin a schochnd then moderated by external examiners; and external assessment which is wholly undertaken by
external examiners.

Grade inflation is not an issue for the IB Diploma ProgrammeThe assessmentigterion-based notnorm-
referenced\either is assessment subject to political interferencé&Vhile there are small fluctuations in the percentage
of candidates gaining a top score (7) in individual subjects, therteisritgbility (as opposed to A Levels where, for
exanple, the percentage of candidates achibengp gradeim Economics has risdfrom 14%achieving an "Ath 1994

to 36.7%6 being awarded an "A" or an "Al'20L0). This means that th@ Diploma Programme continues to

distinguish between good and exdéent students

Some consider th&" to be comparable td not higher tharthe"A*" at A Level7% ofIB Diploma Programme

candidates were awarded 7s in 2010, whereas 8.4% were awarded the A*. It is worth remembering that the IB Diploma
Programme courses were designed to promote higher level thinking orders and therefore have a degree of intellectual
strach within their courses and assessment in order that the highest performing students can be identified. This is in
contrast with the A Level courses where A* students show their mastery of the assessment objectives of the current
specification.

Appendies 2, 3 and 4 contain various IB Diploma Progamme and A Level data for comparative purposes.
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Awards

Diplomas are awarded to successful candidates who achieve 24 points or more and have no failing conditions (these are
caveats to the award of a Diplomawhich can be compensated by achievements in other areas). A complete list of the
failing conditions can be supplied upon request.

Bilingual Diplomas are awarded to successful candidatesuifihone of the following criteria:
1 Take two languages Al
1 Take alanguage Al and a language A2
1 Take examinations in at least one of the subjects from Group 3 or Group 4 in a language that is not the same
language as their Language Al nominated for Group 1
1 Submit an Extended Essay in a Group 3 or Group 4 subifgenn a language that is not the same language as
their Language A1 nominated for Group 1
A Schoobased Syllabus (S8See below) cannot contribute to a Bilingual Diploma either as a Diploma subject in Groups
3 or 4, or as an Extended Essay. Tharefioe following Extended Essay subjects cannot contribute to the award of a
Bilingual Diploma: Human Rights, Peace and Conflict Studies, and Politics. Similarly, neither a Transdisciplinary Standard
Level Subjects (TSBsee belojnor a Pilot Subjefdee belowgan contribute to a Bilingual Diploma.

The inherent challenge that has been surmounted by candidates in presenting themselves for the Bilingual Diploma is
significant, indeed.

Certificatescan be awarded for individual subjects and Core components. There are three types of candidate who can be
awarded Certificates instead of the Diploma:
1 Those candidates who actively choose to study for Certificates only (they cannot be enteredrbirassessme
Theory of Knowledge or the Extended Essay)
1 Those candidates who actively choose to study for Certificates combined with other qualifications such as A
Levels, Pr&J courses or APs (they cannot be entered for assessment in Theory of Knowledgéeodée E
Essay)
1 Those candidates who fail to achieve the Dip{ttraawill have beeentered for agssment in Theory of
Knowledgethe Extended Essayd Creativity, Action, Seryice
For many candidates, the award of Certificates is a significant achieviéself and is evidence of the IB Diploma
Programmte ability to provide candidates from a variety of levels with access to an appropriately challenging curriculum.
Information about the recognition of Certificates and Core components can be A@pehdix 1.

The IB statistics within this document all refer to worldwide data and are drawn from the annual IB Statistical Bulletins.
There are many more languages available than have been |i8ted bareprovide data for any of these if negessar
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|IB Diploma Programme Components

Languages.As an international curriculum and qualification, the IB Diploma Programme offers many modern languages at
a variety of levels. Classical Greek and Latin are also available. As all students wiktstwdylatdeages, it is

important to understand thevedf languages studied. All students must study a Language Al (literature) course (usually
English for British students) and at least one of Language A2, Language B ordlamitimga classitéanguage.

Further detadlareavailable within this document in the relevant section

Mathematics. As Mathematics is compulsory for all Diploma Programme students, there is a range of courses offered.
Further detail is available within this documehtinelevant section.

Experimental Sciences.Whereas at A Level it is possible for students to do a relatively small amount of practical work,
IB Diploma Programme students carry out practical work throughout the course with a requirement forf aveckeme o
that covers the whole syllabus. The practical work is thus extensive and integral to the course.

Pilot Subjects.The IB often develops subjects on a pilot basis which schools may offer on the understanding that the
syllabus content and assessmetiiads may evolve during the lifetime of the syllabus. Some Pilot Subjects are trans
disciplinary in nature (see below) whereas others are assigned to one group onlyodieitet&ebjects and
information is provided on those that are asterisked:

1 Dance HL & Sld Group 6

1 Sports, Exercise and Health Scienc@&loup 4

1 Text and Performance S&Groups 1 & §see below for information on Trdissiplinary Standard Level

Subjects)
1 World Religions S& Group 3

Transdisciplinary Standard Level SubjectéTSLs). Most subjects are assigned to one group alone but others are
designated as belonging to two groopte (that TSLs amnly available at Standard Level) which means that a single SL
subject can meet the requirements of two groups, thereby alkovdingtes to choose an additional subject in order that
they might meet the requirements of the Diploma Programme. The additional subject can be chosen from any of the
hexagols groups, including a group already covered by the TSL. However, onlyroag d&iltribute to a candidate
Diploma. TSLs thereby allow candidates to achieve greater specialisation in a particular group by having two or even three
subjects from a particular group within their course of stfmlynation is provided on those tlaae asterisked.

1 Environmental Systems a®dcieties SL& Groups 3 & 4

1 Text and Performance S&Groups 1 & 6

Schootbased Syllabuses (SBSs)he IB offers schools the opportunity to develop their own Standard Level syllabuses to
meet their own interests and national circumstances. The syllabuses are developed in conjunction with external advisors a
experts anthey areexamined externalyuudents can take them in place of a subject in the nominated Group or as an
Elective in Group 6lhere are@SBSs and information is provided on those that are asterisked:

Group 2
1 Beginnerdindi
1 BeginnerdNynorsk
1 Beginners' Siswati
Group 3
Art History*
Brazilian Social Studies (formetigtorical and Contemporary Brazilian Studies
Chile andhe Pacific Basin
Chinese Studies
Classical Greek and Roman Sttidies
Human Rights
International Law
Peace and Conflict Studies*
Political Thought*
ScienceTechnology and Socigalso available in Group 4)
Turkish Social Studies
World Arts and Cultures
World Politics and International Relations*

=4 =8 =8 =4 -4 -8 a8 -8 _a -89

Group 4
1 Astronomy
1 Marine Science
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Extended Essay

Core Content: Students are requiredviate independently a research essay (maximum 4000 w(
on a topic of their own choice in an IB subject.

Assessment: All Extended Essays are marked externally, often by university lecturers.

May 201(Results A B C D E

% awarded grade 13.91 24.76 36.98 22.05 2.30

The aims of the extended essay are to provide students with the opportunity to:
1 pursue independent research on a focused topic
1 develop research and communication skills
1 develop the skills of creative and critical thinking
1 engage in systematic process of research appropriate to the subject
1 experience the excitement of intellectual discovery.

All IB Diploma Programme students must undertake an Exteasi@gl & a topic of their choidgs requirement reflects
the principle thahdependent research skills are vital to all areas of study and deserve a central role in the curriculum. With
the other Core componentise Extended Essay makes the DP a coherent and integrated qualification.

The Extended Essay isiardepth study of tocused topic within a DP subject. It is recommended that students spend a
maximum of 40 hours on it, though many willingly exceed this, often by a significant amount. Candidates have around 3
hours contact time with an academic supervisor, who is asaatther within the school, but they are expected to work
independently for the remainder of the time. The supgmisddes the candidate with advice and guidance in the skills of
undertaking researétby assisting, for example, with defining abiitapic; with techniques of gathering and analysing
information / evidence / data; with documentation methods for acknowledging sources and with writing an abstract. The
work is typically undertaken over several months. This leads to a major pieedyopfesented, structured writing, in

which ideas and findings are communicated in a reasoned and coherent manner, appropriate to the subject chosen. The I
recommends that completion of the essay is followed\a/\@wdth the supervisor.

The assssment criteria are common to all Extended Essays, regardless of the subject; however, each separate subject are
has specific guidance as to how the assessment criteria can be interpreted. A proportion of the marks is based on subject
specific merit buhe majority is awarded for specific research skills that are common atrehsddnigble:

1 Formulation of Research Question

9 Introduction to the Research Question

1 Investigation

1 Knowledge and understanding of the topic

1 Reasoned argument

1 Application of arlgitical and evaluative skills

1 Appropriate use of language

1 Conclusion
1 Formal presentation (referencing, bibliography etc.)
1 Abstract
9 Holistic judgement

Recent examples of Extended Esssgarch questians

How is the subject of death treated in selecetipby Emily Dickinson? (Group 1)

To what extent has Bill 101 contributed to increasing the prevalence of the French language in Quebec? (Group 2
Does the Meliadebate, as presented by Thucydides, reveal the true nature of Athenian democracy, or does he
present it as an atypical aberration? (Classical Greek and Latin)

How might theconcept of'the dictatorship of the proletatiat MarxismLeninismbe defined@®olitics)

Do wine bottles of different shapes behave as Helmholtz resofirigsies)

How is Markov Chain Theory applied to Google's PagefRéatk@matics)

What is the interelationship between painting, sculpture and architecture in Hiatevern 1400 and 14507
(Visual Arts)

=a =4 =4

=A =4 -4 =4
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Creativity, Action, Service (CAS)

Core Content: For the award of a Diploma, students are requiradke a substantial contribution
over the two years of the Diploma Progranmpeirsuit of activities which can be
classed as Creativity, Action or Service (CAS).

Assessment: Schools monitor studenpgbgressgainst a set of specified learning outcorhesiB
samples school recoms a random basis.

No Diploma Points are awarded for CAS btidesitwho faisto complete the
requirementss not eligible to bewarde Diploma

The CAS programme aims to develop students who are:

1 reflective thinker@ they understand their own strengths and limitations, identify goals and devise strategies for
personal grovat
willing to accept new challenges and new roles
aware of themselves as members of communities with responsibilities towards each other and the environment
active participants in sustained, collaborative projects
balanced they enjoy and find significamee range of activities involving intellectual, physical, creative and
emotional experiences.

=A =4 -8 =4

The Creativity, Action, Service (CAS) requirement takes seriously the importance of life outside the world of scholarship,
providing a counterbalance to #tademic sedfbsorption some students may feel within a demanding school curriculum.
Participation in CAS encourages students to share their energies and special talents while developing awareness, concerr
the ability to work cooperatively with othditsee Diploma goal of educating the whole person and fostering more caring

and socially responsible attitudes comes alive in an immediate way when students reach beyond themselves and their boc
The educational benefits of CAS apply in the school cotynaund in the local, national and international communities.

CAS should extend the students. It should challenge them to develop a value system by which they enhance their persone
growth. It should develop a spirit of oprimdedness, lifelong learnidigcovery and setliance. It should encourage the
development of new skills on many levels: for example, creative skills, physical skills and social skills. It ahould inspire
sense of responsibility towards all members of the community. It slooeitalsage the development of attitudes and

traits that will be respected by others, such as determination and commitment, initiative and empathy.

Although there are three elements to CAS, it is important not to consider them as mutually excisisibeuChE

education of the whole person, and the three elements are therefore interwoven. Together, they enable a student to
recognize that there are many opportunities in life, away from formal academic study, to grow in knowledge of life, self and
others. Creative and physical activities are particularly important for adolescents (probably more so than for any other age
group) because popular culture informs and shapes their desires and values. There are also pursuits which offer much
opportunity for fin and enjoyment at a time which is, for many young people, full of stress and uncertainty. The service
element of CAS is, in itself, the most significant, but the two other elements are also very important, as theysprovide acces
balance, and flexibility meet individual studehitsterests and preferences. However, even more important in the model is
that it is not just a matter of three individual parts: uniquely in the IB Diploma Programme it is the interaction of them al
that creates the richne$s<CA\S. The whole of CAS is greater than the sum of its parts.

IB Information and Statisti€4/12/2010 1E



Theory of Knowledge (ToK)

Core Content: Students are required to consider the nature of knowledge in general and, in p
the knowledge issues that arise in the study of thethdaets, léstory, the human
sciences, mathematics and the natural sciences. In doing so, students will enc
various methodologies within these areas and the roles played by emotion, lan
reasoning and sense perception.

Internal Assessment: 33%presentation (10 minutes) on knowledge issues arising in a topic of studer
choice. Not externally moderated.

External Assessment; 67% essay (1200600 words) from list of ten prescribed titles.

May 201(Results A B C D E

% awarded grade 544 31.01 47.17 15.66 0.71

The aims of the TOK course are to:

1 develop a fascination with the richness of knowledge as a human endeavour, and an understanding of the
empowerment that follows from reflecting upon it

1 develop an awareness of how knowledge is constructed, critically examined, evaluated and renewed, by
communities and individuals

1 encourage students to reflect on their experiences as learners, in everyday life and in the Diploma Programme, an
to make conections between academic disciplines and between thoughts, feelings and actions

1 encourage an interest in the diversity of ways of thinking and ways of living of individuals and communities, and ar
awareness of personal and ideological assumptions,mgud par t i ci pant sd own

1 encourage consideration of the responsibilities originating from the relationship between knowledge, the
community and the individual as citizen of the world.

The Theory of Knowledge course is the only course that all IB DiplognarPme students take; as such it embodies the
spirit and approach of the DP as a whole. With the Extended Essay and Creativity, Action, Service components, it provide:s
the cement that makes the Diploma a coherent and integrated qualification.

Theory ofKnowledge (TOK) challenges students to question the bases of knowledge, to be aware of subjective and
ideological biases and to develop the ability to analyse evidence that is expressed in rational arguithenthBased

subjects that the studestady, it compares and contrasts them, allowing students to develop a more mature view of them,
in preparation for deeper study. TOK seeks to develop, for example, the abilities to distinguish between good and poor
reasoning; to spot intentional or acdildrias (in oneself and in others), and to spot inconsistencies. The application of

these skills varies according to subject, and students might examine, for example, how reasoning in Mathematics is similat
to, and different from, that in the Natural Soés; or the emotional and/or rational bases for ethical decision making.

In addition to thigritical thinkiagpect, the course recognises that intellectual tools areedgebleand encourage certain
dispositiosisch as a willingness to challengis omvn deepipeld convictions, a willingness to hold ourselves to the same
standards to which we hold others, and a willingness to entertain opposing views charitably. In this way the course
encouragesiapenness, intellectual hogestd, wherappropriate, an intellectual humility.

Examples of Prescribed Titles for Mai120

1 Consider the extent to which knowledge issues in ethics are similar to those in at least one other area of

knowledge.
1 How important are the opinions of experts in the lséar&nowledge?
1T oThere are no absolute distinctions between what i s
T 0OArt is a |lie that brings us nearer to the trutho (

(for example, visliarts, literature, theatre).

1 A model is a simplified representation of some aspect of the world. In what ways may models help or hinder the
search for knowledge?

1€ IB Information and Statisti€4/12/2010



GROUP 1: Language Al

Aims
The aims of the Language Al programme at both High8taamthrd Levels are

il

=a =4 =4

=a =4

encouraga personal appreciation of literature and develop an understanding of the technigues involved in literary
criticism

develop studertpowers of expression, both in oral and written communication, and provide the éppartuni
practising and developing the skills involved in writing and speaking in a variety of styles and situations

introduce students to a range of literary works of different periods, genres, styles and contexts

broaden studeritgerspectives through the study of works from other cultures and languages

introduce the student to ways of approaching and studying literature, leading to the development of an
understanding and appreciation of the relationships between different works

develop the ability to engage in close, detailed analysis of written text
promote in the students an enjoyment of, and lifelong interest in, literature
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Languages Al
Higher Level

Core Content: 15 texts studied, 5 of which are World Literature textsaitp studied in translation.
All genres are covered, including literaryfiotian. In English A1, Shakespeare is
compulsory.

Option Topics: None.

Internal Assessment: 30% oral coursework externally moderated

1 Formal presentation (15%)

1 Commentary on amprepared extract from one of the texts previously
studied (15%)

External Assessment: 50% examination:
1 Paper 1: Unseen commentary (25%)
1 Paper 2: Essay based on a group of 4 texts; poetry, prefgtjoroar dramg
25%
20% writ(ten c)oursework (maxim@600 words):
1 Comparative essay on World Literature texts (10%)
1 Analytical or creative response to one World Literature text and a poss
second text (10%)

There are over 80 languages available for study in Group 1. The summary above apgotigsamgesll however, what
follows refers specifically to English Al.

May 201(Results 1 2 3 4 5 6 7 Mean

% awarded grade 0 0 5 35 44 14 2 4.72

Comparison between this course and A Level
There are several distinguishing features of English Al:
1 World literature: the availability of texts suchviedame Bova@ge Hundred Years of Solitude, Annadtatenina
The Trialin addition to 10 English texts, makes this a genuinely international literature course
1 Oral coursework this is in line with other Enpean Baccalaureate exams and is a demanding and imaginative
aspect of the course
1 Comparative literature at least one of theritten courseworgubmissionand one of the final examinations are
essentially exercises in comparative literature
1 Emphasis on the text.unlike A Level, where tetudy of socidistorical background is mandatory, such study
is undertaken only where relevant with English Al

Notwithstanding the above, the chief difference between English A1 and A Level remaime vanbelf sensibility.

Teachers and students enjoy the freedom to study a vast range of texts and, within these texts, a freedom to pursue their
own passion&nglish Alpupils must undertake individual coursework projects that are unique to thenpétamsh

based on the same texts). This, we believe, inculcates a love of the subject in a way thas gnmphasisedn repeated
examination does not. While we may study Victorian fiction and Elizabethan poetry, we can also study South American
noves and Russian plays, which is a delight. The freedom of the text list allows for demanding texts to be studied which
stretch and challenge. The comparative element of the course is demanding and requires considerable sophistication on tt
part of the studds. Ultimately we believe that a student securing a 6 or better at English A1 HL is a candidate who would
gain arfA" grade in the current A Level.
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Languages Al
Standard Level

Core Content: 11 texts studied, 5 of which are World Literaturertextsally studied in translation.
All genres are covered, including literaryfiotian. In English A1, Shakespeare is
compulsory.

Option Topics: None.

Internal Assessment: 30% oral coursework externally moderated

1 Formal presentation (15%)

1 Commentary oan unprepared extract from one of the texts previously
studied (15%)

External Assessment: 50% examination:
1 Paper 1: Unseen commentary (25%)
1 Paper 2: Essay based on a groltefts; poetry, prose, nfintion or dramg
(25%)
20% written coursework (maxim 1500 words):
1 Comparative essay on World Literature texts

There are over 80 languages available for study in Group 1. The summary above applies to all languages; however, what
follows refers specifically to English Al.

May 201(Results 1 2 3 4 5 6 7 Mean

% awarded grade 0 0 3 27 42 23 4 4.97

Comparison between this course and A Level
There are several distinguishing features of IB English Al:
1 World literature: the availability of texts suchifag Outsid&he Unbearable Lightness ahBeimg Hundred
Years of Solifudexddition to 6 English texts, makes this a genuinely international literature course
1 Oral coursework this is in line with other European Baccalaureate exams and is a demanding and imaginative
aspect of the course
1 Comparative literature both the written coursework and one of the final examinations are essentially exercises
in comparative literature
1 Emphasis on the textunlike A Level, where tistudy of socihistorical background is mandatory, such study
isundertaken only where relevant with English Al

Notwithstanding the above, the chief difference between English A1 and A Level remains, we believe, one of sensibility.
Teachers and students enjoy the freedom to study a vast range of texts and, wéhts, thdssedom to pursue their

own passions. English A1 pupils must undertake an individual coursework project that is unique to them (though perhaps
based on the same texts). This, we believe, inculcates a love of the subject in a way thas gmapghhsisedbn repeated
examination does not. We are convinced that pupils who pursue English A1 will continue to read once they leave school.
Indeed, this is one of the triumphs of the Standard Level course. The texts are fewer in number, andocapldedéss ¢
Standard Level but the freedom of the text list allows for demanding texts to be studied which stretch and challenge. The
comparative element of the course is demanding and requires considerable sophistication of the students. Ultimately we
believe that a student securing a 7 at English A1 SL is a candidate who would comfortably"@¢higadeam the

current A Level.
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Text and Performance
Standard Level

This course is a Transdisciplinary Standard Level Subject (TSL) in Grougsind 6 and is not available at Higher
Level

Core Content: 6 texts: 2 play texts, 2 poetry texts and two prose texts from an extensive list.
The texts must vary across theatre traditions, cultures, language and period.

Option Topics: None.

Internal Assessment: 40% for d'transformativeperformance and discursive oral presentation justifying
evaluating the performance

External Assessment: 35% examination:

Poetry and Prose Examination; 2 essays on one of each genre, and at least on
is a comparatvessay

25% written coursework (maximum 2000 words):
Two essays based on the study of dramatic texts

May 201(Results 1 2 3 4 5 6 7 Mean
% awarded grade 0 0 0 10 18 53 18 5.80
Aims

The Transdisciplinary Standard Level Subjects@els)tinvestigate literature and performance and to explore the
dynamic relationship between the two. Its aims are to:
1 equip students with thekills to explore critically and imaginatively a range of literary texts and performance
possibilities
1 develop irstudents the ability to articulate their responses to literature and performance in a variety of styles and
contexts
9 introduce students to a range of performance skills
1 broaden the perspectives of students through the exploration of texts from diffaresy periods and genres
9 foster a personal and passionate engagement with literature and performance, and by so doing guide students to
better understand of themselves and the world

Comparison between this course and A Level

The IB Text and Performansglabus is a traxésciplinary synthesis of English and Drama, but fulfils the requirements

for Language Al Standard Lévsd students taking this course are not required to study their mother tongue language in
addition to Text and Performance, tHoagme do. There is no direct parallel in the A Level system. However, requiring as

it does the study of a minimum of six texts, Text and Performance at least matches the Literature content at AS Level. The
texts studied are an even balanpeosk poetly anddrama, and students must study texts from at least two different

centuries, and from three different cultures of origin. The course incorporates the essential elements of literature and
performance and aims to explore the dynamic relationship bifeviem At the heart of the course is this interaction

between a conventional literary emphasis on close reading, critical writing and discussion, and the practical, aesthetic and
symbolic elements of performance. A distinctive outcome 'tthrisagéis the performance of a pidgransformizdm

poetry or prose. In this exciting, creative process text is viewed from different angles in a way that goes beyond what is
characteristic of either literary or theatre studies as single disciplines.
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GROUP 2: Second Language

Aims

Group 2 consists of a range of language courses accommodating the different levels of linguistic proficiency that students
have already gained by the time that they begin.afadwe sets ddroup 2 aims, common to all the courses, but the

objectives are differentiated according to what students are expected to be able to demonstrate at the end of each course.

The aims of Group fbr Languages A2, Languages B and Languages Aarétdio

|l

=a =4

=A =4 -4 =4

enable students to understand and use the language they have studied in a range of contexts and for a variety of
purposes

enable students to use the language appropriately

encourage, through the study of texts and through social interaction, an aamarappssciation of the

different perspectives of people from other cultures

develop studertawareness of the role of language in relation to other areas of knowledge

provide the opportunity for enjoyment, creativity and intellectual stimulation mowtgdge of a language

provide students with a basis for further study, work and leisure through language

develop studeritawareness of the relationship between the languages and cultures with which they are familiar

The aims of Group fr Classicaldnguageareto:

1

=A =4 =4

enable students to understand the language they have studied in a range of contexts andrnderseatidiitg
for a variety of purposes

encourage, through the study of texts and through interaction with classical culture, araadappnesstion
of the different perspectives of people from ancient cultures

develop studenitappreciation of the literary merit of classical texts and an awareness of issneékeaised
provide the opportunity for enjoyment, creativity and intellestimulation through knowledge tdraguage
provide students with a basis for further studsk amd leisure through language

Overview

Language A2 HL is for luent language users who intenstudy the language at this level for a future cq

or to meet a Diploma Programme requirement, and who:
A are native or neaative speakers wishing to study a different language as their language Al
A are bilingual students (in reading or writing @ bot
A live in a country where the target language is spoken
A are taught other subjects in the target language

Language A2 SL is for fluent language users who may not intend continuing study of the language |

the Diploma Programme, and who:
A are native onearnative speakers wishing to study a different language as their language Al
A are almost bilingual studefih reading or writing or both)
A live in a country where the target language is spoken
A are taught other subjects in the target language

LanguageB HL is for language learners who intend to study the language at this level for a future

to meet a Diploma Programme requirement, and who:
A have 4 to 5 years experience of the target language
A are not taught other subjects in the target language
A are normally taught outside a country where the language is spoken

Language B SL is for language learners who may not intend continuing study of the language beyq

Diploma Programme and who:
A have 2 to 5 years experience of the target language
A arenot taught other subjects in the target language
A are normally taught outside a country where the language is spoken
A are beginners or nda@ginners who live in a country where the language is spoken

Ab Initio is for beginners who:

A have little or no premiis experience of the language
A are taught outside the country or countries where the language is spoken

Classical languages are for students who wish to study either Latin or Classical Greek as well as, or ing
HL & SL following one of the abow®urses
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Languages A2
Higher and Standard Level

Core Content: The course presupposes a near native mastery of the language in question. Th
a language acquisition course. Students study oral and written forms of the lan
range obtyles, registers, and situations; how to structure arguments in a focuse
coherent and persuasive way; how to engage in detailed, critical examinations
range of texts in different forms, styles, and regatdreow to compare different
texts

Option Topics: Language and Culture, Media and Culture (one of the two aforementioned is
compulsory), Future Issues, Global Issues, Social Issues and Literary Options
(compulsory).

Internal Assessment: 30% oral coursework externally moderated
1 Individual oral (15%)
1 Interactiveoral (15%)
One based on a cultural option, and the other on a literary option.

External Assessment: 50% Examination
1 Paper 1. Comparative commentary written on a pair of texts (25%)
1 Paper 2: One essay question from aeludil0 on the option topics above
25%
20% writ(ten c)oursework (maximum 1500 words)
1 One based on a cultural optiarng.: letter to a newspaper about advertis
(10%)
1 One based on a literary optiaag.: pastiche (10%)

May 201(Results 1 2 3 4 5 6 7 Mean
% awarded grade

 English 0 0 0.5 10.5 475 35 7 5.37
% awarded grade

R 0 0 1 13 43 36.5 6.5 5.35
% awarded grade 0 0 35 6.5 23 38 28 5.81
- German ) ) =
[0)

% awarded grade 0 0 0.5 145 35.5 41 8.5 5.42

- Spanish 2.4¢

Statistics for okeguages are available on request

Comparison between this course and A Level

The crucial difference between A Level and the IB Language A2 courses resides in the fact that in order to be able to do tf
latter one has almost to have the linguistic cemgebdf a native speaker of the language in question. It would be fair to

say that the course tries to emulate what pupils of the country where the language is spoken are facing in terms of syllabu:
Thus, the Language A2 course always remains at legsp@ieead of its A Level counterpart, and allows the student to

work towards a Bilingual Diploma. It goes without saying that it is exceedingly difficult for a bilingual, let-akthnga non
learner of the language to gain a top mark.

The HL and Slcourses have very similar syllabuses and examiabittrgh the HL students examine topics in more
depth While the same principles underlie both courses, HL examinations mark schemes are naturally more rigorous.
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Languages B
Higher and StandardLevel

Core Content: Speaking Students aim to become fluent in the target language. By the end of
course they should be able to use a range of tenses, vocabulary and registers
spontaneous formal and informal conversation.

Reading: Students need toterpret a variety of authentic texts and show
understanding of specific language items. Students must also understand the (
meaning of texts, for example by writing a letter in response to a given text.
Writing: Students must be able to convegsddearly, grammatically and coherent

Option Topics: None.

Internal Assessment: 30% oral coursework externally moderated
1 Individual oral (15%)
1 Group oral (15%)

External Assessment: 70% Examination

1 Paper 1: Text handling and written resporisegat language (40%)

9 Paper 2: One piece of writing in the target language from a choice of 6
HL/SL requiring different registers (30%)

May 201(Results 1 2 3 4 5 6 7 Mean
0,

% awarded grade 0 35 12 235 28 14 8.5 4.83
- French

% awarded grade

e 0 0.5 6 21 245 275 20 5.33
[0)

o eiliezel e 0 2 75 195 255 30.5 155 521

- Spanish

Statistics for other languages are available on reque

Comparison between this course and A Level

We believe that the IB Language B courses aStattlard and Higher Levels are significantly different to A Level

courses, and are more challenging. In terms of assessment, A Level students may choose to complete coursework and m:
have no testing esdagsed paper to complete, whereas the Language Baeks the listening comprehension test. The
Language B Tektandling exercises at both HL and, notably, SL are more difficult than some of those encountered on A2
Advanced Level papers, though depending on precise examination board and paperAhesehshelents may be

required to write more than Language B students.

The Language B course is not based on topics but on registers (e.g.: formal and informal letters, diary, editorial, brochure,
essay) and so the standard of writing is higher bpies $tudied in class are very varied and will vary from school to

school, but could include issues such as immigration, education, media, and literature. Students should get an insight into,
and an appreciation of, the target culture.

The HL and SL coses have identical syllabuses and examinations, though the HL students examine topics in more depth
and would study more literature than SL students. Thus while the same principles underlie both courses, HL examinations
mark schemes are naturally moreaigo Nevertheless those comparing Language B SL course to A Level should certainly
not equate them to A8vels; they are at a more advanced level.
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Languagesab /nitio
Standard Level

(these courses are not available at Higher Level)

Core Content: Listening: understanding straightforward conversational and colloquial exchang
Speaking:conveying straightforward, factual information and responding appro
in spontaneous discussion.

Reading: understanding straightforward information, disshing between key
points and supporting detail, identifying basic elements of genre, purpose and
Writing: conveying information and concepts clearly, organising key points and
providing supporting detail, indicating personal attitudes competently

Option Topics: None.

Internal Assessment: 30% oral coursework externally moderated
1 Individual orat 15%
1 Group oral 15%

External Assessment: 70% Examination

1 Paper 1: Text handling and written response in target language (40%)

1 Paper 2: Two pieceswfiting in the target language using a variety of
registers (30%)

May 201(Results 1 2 3 4 5 6 7 Mean
Vo IEEEE GrERE 0 4 13 19 29 22 12 4.87
- French -
Vo GIENEEE GrERE 0 4 13 23 22 22 16 4.90
- Italian 4.9(
% awarded grade

 Spanish 0 3 11 22 30 24 10 4.91

These are the most popuk afitibanguages; statistics for other languages are available on re

Comparison between this course and A Level

Theab initieourses are designed for students who have no prior knowledge of the language. Though it is a course for
beginners, in just two years students reach standards significantly beyond GCSE. Emzds simoplified

language, and that is what appeathe examinations. Thus the vocabulary base is far wider than that required for GCSE
and is, as its name suggests, only a base. Students regularly encounter other words / phrases, and 'averxpeitted to

the meaning from the context. The expiectas that, by the end of the course, students will be equipped to go to the

country, converse and be understood, as well as understanding what they see around them, with a basic knowledge of
everyday life in that country. Although students are notexkpeenaster the full grammatical structure of a language

practice those that achieve the top grades have often done so. In addition, in the cases of Russian, Japanese, Mandarin a
Arabic, they are also required to master new scripts.

It should alsdbe noted that as an international qualification, the IB Diploma Programme standards by which students are
judged are based on international expectations of language learning which are significantly higher than our own national
standards. Thus, even thotigdly may have been studying the language for only 2 years, we believe that a DP grade 6 or 7
equates to an A grade atlagl.
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Latin and Classical Greek
Higher and Standard Level

Core Content:

Latin:

Skills in translation are developed throughttlayof one of two prescribed authors
1 Ovid Metamorphoses
1 Cicero speeches

Greek:
Skills in translation are developed throughttliyof one prescribed author:
1 Xenophon

Option Topics:

Students prepare two topics from the following list:
Latin (SL selections are taken from this reduced HL listing)
1 Elegiac and lyric poet@atullus:1, 4, 7, 10, 12, 14, 40, 41, 42, 44, 46, 5(Q
70, 75, 84, 87, 9809 HoraceOdeS8: 1, 7, 9, 13, 15, 26, 29
1 Epic Virgil Aeneié: 156476, 678901
1 HistoriographylLivy 1: B8, 5560
1 LettersPliny the Youngdrettersl.6, 3.5, 3.14, 3.16, 4.13, 4.19, 5.19, 6.1
8.169.6, 9.23, 9.33, 10.96, 10.97
1 SatireJuvenal: 1, 3, 16
71 Philosophy Genre not offered
Greek(SL selections are taken from this reduced HL listing)
1 Epic. Homerlliad 6
1 HistoriographyThucydides 2: 364
1 TragedySophocle®edipus the Kidbs50, 218462, 10431185
1 ComedyAristophanefrogds208, 1201527
1 PhilosophyPlatoCritowholedialogue

Internal Assessment:

20%Individual Study
One from the following three options:

1 Research Dossi€d00 words at SL ad@00 words atlL)
1 Oral Presentation
I Composition

External Assessment:

80% Examination
1 Paper 11 wnseen translation frotwo (Latin) or one (Greekyescribed
autho(s)(3%% HL/SL)
9 Paper 24/3 HL/SL context questions from a cho@fden extracts with two
from each genr@5% HL/ SL)

May 201(Results 2 3 4 5 6 7 Mean
% awarded grade
- Latin HL/SL 15 135 12 17.5 18 215 16.5 4.68
% awarded grade
- Greek HL/SL 0 4 16.5 7 12.5 59.5 6.07

Comparison between this course and A Level
For the language element, candidates are required only to translate from one set author; hence, unlike at A Level, candida
do notexperience both prose and verse unseen translation. DP candidates may take dictionaries into the exam and so are
expected to be able to cope with almost any passage from the set author without glossing. The DP language paper is

therefore considerably mateallenging than anything in the A Level course.

There is considerably less d@ration of the set texts than at A Level: both for Higher and Standard Level, there is only

one two hour literature paper. With the current format of the paper it is possible for a candidate only to answer one context
guestion on one of the two set teXtse set texts, particularly those taken from prose works, tend to be longer than the A
Level equivalents. The format of the context questions tends to be somewhat formulaic: of the standard four sections to a
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context question, for one section a candidliteearequired to translate a few lines of the passage given, for another the
candidate will be required to set the passage within the context of the work as a whole, and, with verse texts, for a third
section a candidate will normally be required tdwsodimes. This then only leaves one or two sections for the candidate

to show their literary appreciation of the passage.

The research dossiaust be a maximum of 800 words at SL and 1,200 welidsat is baseoh a selection of primary
source mat@l (quotations, inscriptions, photographs etc.) illustrating a particular theme (eglivanglaeaditions; the
portrayal of Cleopatra; local elections, using the evidence from Pompeii).

For both languages we feel that a 7 at DP level is dfiderably higher standard than an A at A Level; this is particularly
true for Latin, which currently has an extremely challenging choice of set texts for the language paper.
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GROUP 3: Individuals & Societies

Aims
The aims forll subjects iGroup 3Iindividuals% Societies ate:
1 encourage the systematic and critical studyno&nhexperience and behaviphgsical, economind social
environments; and the history and development of social and cultural institutions
1 develop in the student the capaio identify, to analyse critically and to evaluate theories, candepts
arguments about the nature and activities of the individual and society
1 enable the student to collect, describe and analyse data used in studies of society, to tesartd/fmtheses,
interpret complex data and source material
1 promote the appreciation of the way in which learning is relevant both to the culture in sthiéntheses,
and the culture of other societies
1 develop an awareness in the student that human attitddesiefs are widely diverse and thadttily of
society requires an appreciation of such diversity
1 enable the student to recognize that the content and methodologies of the sGbfegisSiareontestable and
that their study requires the toleratd uncertainty.
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Business and Management
Higher Level

Core Content: Business organization and environment, Human resources, Accounts and finan
Marketing, Operations Management; Business Strategy.

Option Topics: None

Internal Assessment: 25%o0n one 2000 word report that either addresses an issu@ifgairigation or an
analysis of a decision made by an organisation

External Assessment: 75% Examination

1 Paper 1: Prseen case study with two responses from three structured
guestionspnecompulsory structured questinoluding evaluative skiligie
compulsory extended response quegiimrsing on strategic decisioaking
through the usef extension materigt0%)

1 Paper 2in response to stimulus mateciahtaining a quantitative ekt
one response from two structured questions; two from three structured
questions (35%)

May 201(Results 1 2 3 4 5 6 7 Mean
% awarded grade 0 2 13 29 36 17 3 4.63
Aims

In addition to thegeneriaims for GrouB, the aims of the Business &th@nagement course at HL and SL are to:
1 promote the importance of exploring business issues from different cultural perspeativege a holistic view
of the world of business
enable the student to develop the capacity to think critically aboutahdivitiarganizatioriaéhaviour
enhance the studentds ability to make informed busi
enable the student to appreciate the nature and significance of change in a local, regionabatekflobal
promote awareness of social, cultural andiethators in the actions of organizations and individuhtsse
organizations
1 appreciate the social and ethical responsibilities associated with businesses operating innreekaistional

=A =4 -4 =

Comparison between this course and A Level

Comparison witthe OCR A Level syllabus shows that both the IB Business and Management and A Level courses cover
the same major theoretical conterd focus on analytical and evaluative writhreyDP course offers no choice, whereas

the A Level offers choices in gexond year. The AS units tend to provide a grounding in key areas of business and are
essentially quite straightforward, with A2 units offering extension and some repetition of key areas, depending on the
optional units chosen. Exam papers at A Levelis¢ésa mixture of pseen and unseen case studies depending on the

unit. As the DP is only examined at the end of the course, it is often easier to build an integrated approach to the subject
whereas the A Level course, despite having integrateéndgsptgenerate a more compartmentalised learning.

In terms of the development of skills, both courses promote strategic thinking although the IB is particularly keen on
models and modelling with a strong emphasis on theorists. There is a muchglatiggrgisgdn to quantitative material

although students are supported with formula sheets and the like. International business is at the heart of the IB's syllabus
and thus the content emphasises less the nature of specific laws and prefers to expihatoggnisations might face

in the global context and the impact of the global economy.

IB Business & Management average grades have been consistently below those for Economics.
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Business and Management
Standard Level

Core Content: Businessrganization and environment, Human resources, Accounts and finang
Marketing, Operations Management.

Option Topics: None.

Internal Assessment: 25%o0n one 1500 word commentary demonstrating the application of tools, tec
and theories to a real mess issue or problem.

External Assessment: 75% Examination

1 Paper 1: Prseen case study with two responses from three structured
guestions; one compulsory structured quéasttuding evaluative skills
(40%)

1 Paper 2in response to stimulus material containing a quantitative elem
one response from two structured questions; two from three structured
guestions (35%)

May 201(Results 1 2 3 4 5 6 7 Mean
% awarded grade 1 6 14 22 29 21 7 4.65
Aims

In addition to thegyeneriaims for Grouf8, the aims of the Business and Management course at HL and SL are to:

1 promote the importance of exploring business issues from different cultural perspectives encourage a holistic view
of the world of business
endle the student to develop the capacity to think critically about individual and organizational behaviour
enhance the studentds ability to make informed busi
enable the student to appreciate the nature and significance of change sg@lualednd global context
promote awareness of social, cultural and ethical factors in the actions of organizations and individuals in those
organizations
9 appreciate the social and ethical responsibilities associated with businesses operatimgatnreeeisti

=A =4 -4 =4

Comparison between this course and A Level

Comparison is against the AQA A Level syllabus where both the IB Business and Management and A Level cover similar
major theoretical concepts. Most of the core content in both the Higlstaaddrd Level is the same (only External

Influences and Operations Management are absent). Standard Level is taught and assessed to similar depths of knowledg
analysis, application and evaluation as Higher Level in a number of the topics.

The coursewdrrequirements are more concise than Higher Level and the two exams consist of fewer questions. The
demands of Standard Level are such that it is more demanding than AS level, but reasonably below that of IB Higher Leve

In terms of the development d&ilks, both courses promote strategic thinking although the IB is particularly keen on

models and modelling with a strong emphasis on theorists. There is a much larger weighting given to quantitative material
although students are supported with form@atstand the like. International business is at the heart of the IB's syllabus

and thus the content emphasises less the nature of specific laws and prefers to explore issues that organisations might fac
in the global context and the impact of the glaimaiceny.

IB BusinesandManagement average grades have been consistently below those for Economics.
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Classical Greek and Roman Studies
Standard Level

School Based Syllabus, not available at Higher Leve/

Core Content: Epic. Extracts fronlliadandAeneid

Tragedy: three plafEectrandTrojan WomeyEuripides andPhaediay Seneca)
The Peloponnesian War: Greece in Conflict

War to peace in Augustan Rome and Empire

Option Topics: None.

Internal Assessment: 20% Cousework
The conpilation of adossier of primary sources and a commentary @f@a6 on
any aspect of Greek or Roman civilisatiditerature

External Assessment: 80% Examination

1 Paper 1A choice oftwo out of two sets dfwo extended respongeestions
on each of Tragedy and Greece in Coiéb)

1 Paper 2Document based questions witthaice oftwo out offour
document based short answer questioreach oEpic andthe

Peloponnesian W&t0%)
May 201(Results 1 2 3 4 5 6 7 Mean
% awardedgrade 0 0 0 5 33 38 24 5.81

Aims

In addition to theeneriaims for Grou8, the aims of th€lassical Greek and Roman Stuztiesse at SL are to
encourage students to

become involved in interpreting and communicating a range of dspeeek@ndroman civilisation

examine these aspects in sociétigad, and cultural contexts

understand that the nature and diversity of sources may lead to differentegayg @f experiencing the past
develop critical insights on the structure and impdotese forms of culturag@al and political expression
foster an awareness of Greek and Roman thought and practice in examining thegstudect®ther histories
and cultures.

=A =4 -4 -4 =9

Comparison between this course and A Level

Both IB Classical Greek af®man Studieand A leveClassical Civilisati@ourses are good vehicles for stimulating

interest in thencientworld. ThelB coursehas the advantage of a completely free choice of theme in its unique coursework
element. The four prescribed IB tognsure that every student experiences a common, balanced menu of Greek and
Roman, literary and historical aspects, but some of these are by no means the most popular or obvious.core materials
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Economics
Higher Level

Core Content: Introduction toeconomics, mickreconomics, macmconomics, international trade,
development economics.

Option Topics: None.

Internal Assessment: 20% on a portfolio of four commentaries on news articles.

External Assessment 80% Examination

1 Paper 1: One essay fréoar (20%).
1 Paper 2: three from six short essays (20%)
1 Paper 3: three from five data response questions (40%)

May 201(Results 1 2 3 4 5 6 7 Mean
% awarded grade 0 2 9 19 30 28 12 5.08
Aims

In addition to theyeneriaims for Grou3, the aims of the Economics course at SL and HL are to
provide students with a core knowledge of economics

encourage students to think critically about economics

promote an awareness and understanding of internationalism in economics
encourage students' dlpment as independent learners

enable students to distinguish between positive and normative economics

enable students to recognikeir own tendencies for bias

=A =4 =4 =4 -4 -4

Comparison between this course and A Level
Comparison with the Edexcel A Level syllabmsskthat both IB Economics and A Level cover the same major
theoretical content, but with some difference in emphasis and in assessment.

The emphases in the IB Economics syllabus and assessment are global and international, whereas the A Level requires
specific knowledge of the UK economy and UK government economic policy. The AS units tend to provide a grounding in
key areas of micro and macro economic theory, with A2 units offering some extension and application of the core theory
into a more internatiah context. The A Level course has no coursework, and exams involve a mix of supported choice,
essay and data response questions, whereas IB Economics emphasises the importance of coursework to provide practica
applications for theory, and requires masggy writing and data response skills for exams.
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Economics
Standard Level

Core Content: Introduction to economics, mice@onomics, macconomics, international trade,
development economics.
Option Topics: None.
Internal Assessment: 25% on gortfolio of four commentaries on news articles.
External Assessment: 75% Examination
1 Paper 1: One essay from four (25%)
1 Paper 2: three questions from five data response questions (50%)

May 201(Results 1 2 3 4 5 6 7 Mean
% awarded grade 0 3 11 19 27 27 13 5.04
Aims

In addition to theyeneriaims for Grou3, the aims of the Economics course at SL and HL are to
provide students with a core knowledge of economics

encourage students to think critically about economics

promote an awareness amdlerstanding of internationalism in economics

encourage students' development as independent learners

enable students to distinguish between positive and normative economics

enable students to recognize their own tendencies for bias.

=A =4 =4 =4 -4 -4

Comparison betweerthis course and A Level

Comparison is against the Edexcel A Level syllabus. Most of the core content of both IB Higher and Standard Level is the
same, with Standard not including the Theory of the Firm, some more advancedamarics such as the Expéons
Augmented Phillips Curve and a few other smaller topics. With the omission of these topics, the Standard Level is taught
and assessed to the same depth of knowledge, analysis, application and evaluation as Higher Level.

The coursework requiremerre identical to Higher Level, but the exams consist of oplggersather than three for
HigherLevel The demands of Standard Level are such that it is certainly more demanding than AS level, and only just
below that of IB Economics Higher Level.
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Geography

Higher and Standard Level

Core Content:

Higher Level and Standard Lepepulations in transition; disparities in wealth ang
development; patterns in environmental quality and sustainability; patterns in ré
consumption.

Option Topics:

Higher Level: Three from the following list.
Standard Level: Two from the following list.

1 Freshwated issues and conflicts; oceans and their coastal margins; ext
environments; hazards and dangeisk assessment and response; leisur|
sportand tourism; the geography of food and health; urban environmer

HL only: Seven compulsory topics:

1 Measuring global interactions; changing gxheeshrinking world; econom
interactions and flows; environmental change; sociocultural exchangeg
political outcomes; global interactions at the local level

Internal Assessmernnt

HL = 20%

SL=2%

Fieldwork, leading to one written report (maximum 2500 words) based on a fiel
question, information collection and analysis with evaluation.

External Assessmernt

HL = 8 Examination
SL =73% Examination
1 Paper 1: Core syllabusiadompulsory short answer questions and one
extended response question from a choice of THreepaper is common
between HL and SL (25% HL40% SL)
1 Paper 2Two structurd questions on 3 (HL) / 2 (SL) option topics from a
choice of two for each topithis paper is common between HL and35k(
HL / 3%% SL)
9 Paper 3 (HL only): One essay from a choice of three. (20%)

May 201(Results 2 3 4 5 6 7 Mean
Vo GIEEEE GrERE 2 6 21 32 29 11 5.14
- HL

% awarded grade

i 10 18 24 25 16 6 4.35

Aims

In addition to theyeneri@ims for GrouB, the aims of th&eographgyllabus dtlL andS_ are to enable students to:
1 develop an understanding of the interrelationbbipgeen people, places, spaces amshir@nment
1 develop a concern for human welfare and the quality of the environment, and an understendéegl dor
planning and sustainable management

1 appreciate the relevance of geography in analysing coatgrigsaes and challenges, and dexglobal
perspective of diversity and change.

Comparison between this course and A Level

The requirements of the syllabus and the standard of the exam are broadly comparable to A2. However, the IB is keen to

stress the intaelationships between the Core and the different modules. The IB coulisgamationdlsyllabus,
drawing on thexperiences and methodologies of teachers from many parts of the world.

It is important to recognise that Standard Level is not inherently easier than Higher Level, and it is in no wayocomparable t

AS level in terms of difficulty. Students study the Ganeeas at Higher Level, and 2 of the Opfimpics The
examination questions are the same for both HL and SL.

IB Information and Statisti€4/12/2010 3

(48]



History
Higher and Standard Level

Core Content: 20th century world histodyprescribed subjects
1 Peacemaking, peacekeepimgernational relations 1936
1 The AraBlsraeli conflict 19439

1 Communism in crisis 1986
20th century world histodtopics
Causes, practices and effects of wars
Democratic statégschallenges and responses
Origins and development of authoritagad singkparty states
Nationalist and independence movements in Africa and Asia ah84Bo0st
Central and Eastern European states
1 The Cold War

=a =4 =4 =4

Option Topics: HL options

1 Aspects of the history of Africa

9 Aspects of the history of the Americas

1 Aspects of the history of Asia and Oceania

9 Aspects of the history of Europe and the Middle East

Internal Assessment: HL = 20%

SL = 25%

Historical investigatidapproximatel20hourg
External Assessment: HL = 80% Examination

SL = 75% Examination

9 Paper 1Four short answer, structured questmnthree prescribed subject
(20% HL/30% SL)

1 Paper 2: Two compulsory essays from five thematic topics (25% HL/45

91 Paper 3 (HL only): thrextended response questi@®®4 HL)
May 201(Results 1 2 3 4 5 6 7 Mean
Vo IEEEE QIR 0 4 16 36 30 12 2 4.37
- HL S
%Sa""arde" sk 0 4 13 33 31 16 3 4.49
_ L o T~

Results afiar both Route 1 and Route 2 combined.

Aims

In addition to thegyeneriaims for GrouB, the aims of the History course at SL and Hitoare
1 promote an understanding of history as a discipline, including the nature and diversity of its sources, methods and
interpretations
1 encourage an understanding of the present through critical reflection upon the past
1 encourage an understanding ofriiygaict of historical developments at national, regional and international levels
T devel op an awareness of oneds own historical i dent i
cultures.

Comparison between this course and A Level
There & two routes for History: Route 1 (examines the history of Europe and the Islamic world) and Route 2 (examines
C20 world history). This outline concerns itself solely with Route 2.

Comparison between IB History and A Level is difficult. The former tteamiess from around the world whilst the latter
is far more Eura@entric. There are some similarities in that there is a document paper and a coursework requirement.
Howeverin Paper 2 and Paper 3, the style of assessment is very different.

Paper2isehemati ¢ paper requiring the candidates to answer
and contrast the forces that brought two dictators to power in different regions of th&himtie of question requires
the candidate to be alib move through macro style themes very rapidly while at the same time having precise knowledge
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to illustrate an idea. In the A Level course the students do a synoptic paper on a theme over a hundredgrear period
exampl e 06The Ri ds; 181591%bet hereahe fodliais ket tight bn one region. As such it is difficult

to compare the papers. Paper 3 on the IB course is a survey paper of a given region requiring the candidates to have an
overview of the key themes and process oftheqer and t he ability to answer very
impact of Alexander'dl reforms on C19 Russibhe AS British paper has a much tighter timeframe focus and so one

could argue that the students do not get a sense of historiess jorer a lengthy time period.

The coursework assignments are structnmdlymuch more similar witB HistoryandA Levelcourseworkeingmuch
more in the traditional research essay form.
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Information Technology in a Global Society (ITGS)
Higher and Standard Level

Core Content: Social and Ethical Issues

1 Reliability, Integrity, Security, Privacy, Intellectual Property, Equality of
Access, Control, Globalisation and Cultural Diversity, Policies and Star
People and Machines
IT Systems in a Sdc@ontext
1 Hardware and Networks, Applications, Communication Systems, and
Integrated Systems
Areas of Impact
1 Business and Employment, Education, Health, Arts, Entertainment ang
Leisure, Science and the Environment, and Politics and Government

Option Topics: None.

HL Internal Assessment: 20% for a Portfolio and Extension

1 Three pieces of written work on social and ethical issues based on thrg
different Areas of Impact, each 8000 words

1 Extension of one of the Portfolio pieces of-8000 words.

SL Internal Assessment: 30% Project

1 AnIT solution to a problem set in a social context consisting of a prody
developed through the integration of IT skills; a written report (2500 wq
and a log book.

External Assessment: HL = 80% Examination

SL = 70%Examination
9 Paper 1: Four short answer questions (20% HL/25% SL)
1 Paper 2: Six (HL) or three (SL) long structured quedt&9s HL/45% SL
1 Paper 3 (HL only): Three case study questions (25%)

May 201(Results 1 2 3 4 5 6 7 Mean
% awarded grade 0 4 19 46 24 7 0 4.11
-HL

%Sawarded grade 0 7 20 36 25 11 1 4.16
X L il
Aims

In addition to thgyeneri@ims for GrouB, the aims of the Information Technology in a Global Society (ITGS) course at
HL and SL are to:

f
f
f
f

develop an understanding of the advantagkdisadvantages of new technologies as methods of expanding our
knowledge of the world at the local and global level

promote an understanding of the social significance of information technology for individuals, communities and
organizations

analyse anevaluate the ethical considerations arising from the widespread use of information technology at the
local and global level

recognize that people can hold diverse opinions about the impact of information technology on individuals and
societies.

Comparisonbetween this course and A Level
There is no direct comparison between IB Information technology in a Global Society and an A Level specification.

The main focus of the subject is a consideration of the social significance and the ethical coasgiegafionsthe use
of IT, and how these influence individuals, communities, institutions and orgafittaienis. relatively little emphasis
on IT tools such as word processing, desktop publishing, databases, graphicsratianpuitsentations.
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Peace and Conflict Studies
Standard Level

School Based Syllabus, not available at Higher Leve/

Core Content: Concepts of Peace, Violence and Aggredaioman aggression, warfare)

Social Conflict (prejudice adidcriminationconformity and groummfluence, minority
groups;

Conflict around the Globeegional conflicevelopmenandglobalisation);
Transforming Conflict (violent and reimlentconflict transformatigrhird-party
intervention, postonflict resolution

Option Topics: None.

Internal Assessment: 24% on a written investigative report with recommendatigitherprejudice and

discrimination within society a regionabonflict
8% Presentation in class

External Assessment: 60% Examination

1 Paper 1Four questions fromehoice of four dcumentbased questions
(20%)
1 Paper 2Two questions from a choice of essay questions (40%)

May 201(Results 1 2 3 4 5 6 7 Mean
% awarded grade 0 0 1 3 35 43 18 5.74
Aims

In addition to the generic aims for Grouh®,aims ofthe Classical Greek and Roman Studies course at SL are to
encourage students to

f
f
f

=A =4 =4 -4 -4

explore theoncepts of peace, violemeel aggression within and between individuals and societies.
develop an understanding of the origins and causes of conflict betweieiniramalividuals, groups and states.

develop an understanding of different processes and strategies of conflict transformation and the conditions and
circumstances

necessary for lasting peace at various levels.

recognize the preconceptions and assursgifdheir own social and cultural environment.

promote the need for social justice, equality and respect for others;

appreciate diversity; combat bias, prejudice and discrimination.

develop an awareness of the existence of different interpretatimgstoetaé topics studied in the course.

Comparison between this course and A Level
There is no direct comparison between IB Peace and Conflict Studies and an A Level specification.
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Philosophy
Higher and Standard Level

Core Content: What is a human being? This consists of considerations of what it means to be
in the social world. While there is considerable freedom for schools to choose 4
approach, topics such as mirudly, free will, and the self are included, and both
anaytic and existential approaches are encouraged.

Option Topics: Higher Level: Two from following list.
Standard Level: One from following list.
1 Grounds of epistemology; Theories and problems of ethics; Philosoph
religion; Philosophy of art; Politiphllosophy; Noswestern traditions and
perspectives; Contemporary social issues; Peoples, nations and cultu
Higher Level: Unseen téxexploring philosophical activity

Texts: Higher Level and Standard Level: One from a list.

The text list rangdésom Plato and Lao Tzu to Simone de Beauvoir.
Internal Assessment: HL = 20%

SL = 30%

A philosophical analysis of rphilosophical material between 1,600 and 2,000 w
External Assessment: HL = 80% Examination

SL = 70% Examination
1 Paper 1: Core ar@ptions (40%)
1 Paper 2: on the Prescribed Text (20% HL/30% SL)
1 Paper 3 (HL only): Unseen Text (20%)

May 201(Results 1 2 3 4 5 6 7 Mean
% awarded grade 0 0 4 17 40 33 6 5.20
- HL

% awarded grade 0 2 7 24 37 24 6 4,92
) SL —r
Aims

In addition to thegyeneriaims for Grou3, the aims of the Philosophy course at Rl &L are to enable students to
develop an intellectually independent and creative way of thinking

relate their philosophical understanding to other disciplines and to personal, sod@lifend

formulate arguments in a sound and purposeful way

examine critically their own experience and their ideological and cultural perspectives

appreciate the diversity of philosophical thinking

appreciate the impact of cultural diversity upon pphasa thinking.

=A =4 =4 -4 -8 -4

Comparison between this course and A Level

The most radical difference is in the emphasis on the pupil developing a philosophical approach and a philosophical attituc
rather than learning oth'gphilosophical ideas. Thus, in the Cotk@ption Themes, little credit is given for the simple

recall of what philosophers have said concerning a particular problem. Much more credit is given to pupils who demonstrat
an active appreciation of the problems themselves, plus the willingnesgetavignghem thoughtfully. Studying the

Prescribed Text, on the other hand, allows a pupil to master the ideas as expressed in the words of the philosopher, and
then to engage critically with them.

With regard to assessing equivalence of standatdsri¢gfisre hard to make a comparison given the different emphases

between IB Philosophy and A Level: effectiveness of recall would gain more marks at A Level and not count for much with
IB Philosophy; effectiveness of independent thought is regardeé asemiimvorthy in the Diploma Programme.
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Political Thought

Standard Level

School Based Syllabus, not available at Higher Leve/

Core Content:

Political philosophy: text based study of Marx, Mill, Burkananchist writers
Keypolitical conceptd.iberty and toleration, equality and social justice, rights an
obligations, democracy and representation)

Option Topics:

None.

Internal Assessment:

30% on an Investigation of a contemporary political issue of a'stcid@iotvith an
oral presentation

External Assessment:

70% Examination
1 Paper 1: Three compulsory questions on the set texts (30%)
1 Paper 2: Section A: compulsory essay question on political concepts u
unseen texts. Section B: one essay from a choice ohtipaiical conceptg

(40%)
May 201(Results 1 2 3 4 5 6 7 Mean
% awarded grade 0 0 0 6 31 25 39 5.97
Aims

In addition to the generic aims for Grouph®,aims of th@olitical Thoughtourse at SL are t

9 introduce some major political concepts and works of political theory.

1 develop awareness and understanding of the nature of political issues and problems.
1 develop the ability to interpret and evaluate political information.
1

promote the development ofiependent and critical judgement and communication of such judgements with
clarity and coherence.

I encourage a critical awareness of different ideological perspectives.

Comparison between this course and A Level

Comparison is against the Edexcel Goverhara Politics A Level syllabus. There is no comparison with the AS course
as this is specifically about British government and politics with only a limited amount of political philosophy in it. The

closest comparison would be with A2 Route B, IntrodBaiitical Ideologies, where there is some similarity in the

treatment of political concepts. However, the IB Political Thought course requires close textual analysis of key political

philosophers and is not so tied to ideological development in the UK.

This course could easily be a Higher Level course both in terms of its conceptual difficulty, which is considerable, and its
content as four set texts are studied in great detail and all the key political concepts (liberty and toleratidrscauality an

justice, rights and obligations, democracy and representation) are also studied via original thinkers.
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Psychology

Higher and Standard Level

Core Content:

The biological level of analysis, the cognitive level of analysis, tbeltswaidevel of
analysis.

Option Topics:

Higher Level: Two frorthefollowing list.
Standard Level: One frdimefollowing list.
1 Abnormal psychology, developmental psychology, health psychology,
psychology of human relationships, sport psychology.
HL only:
1 Qualitativeesearch methodology

Internal Assessment:

20% HL / 25% SLon a report of a simplexperimental study op to2000 (HL) or
1500 words (SL)

External Assessment:

80% HL / 78% SLExamination
1 Paper 1: Core materiabompulsory shoidnswer questions; one extenrde(
response question from a choice of four questions (30% HL / 50% SL)
1 Paper 2: Option topics: For each option topic studied (2 for HL, 1 for S
students choose one essay fiititles (30%L / 25% SL)

1 Pape3 (HL only): Three compulsory questiongn unseen teassessing
studentsd understanding (80%) qual

May 201(Results 2 3 4 5 6 7 Mean
% awarded grade
“HL 4 10 30 32 19 6 4.69
% awarded grade
_sL 7 18 32 26 13 4 4.27

Aims

In addition to thegyeneriaims for GrouB, the aims of the Psychojogourse at SL and at HL are to
1 develop an awareness of how psychological research can be applied for the benefit of human beings
1 ensure that ethical practicesugteeld in psychological inquiry
1 develop an understanding of the biological, cognitive and sociocultural influences on human behaviour
1 develop an understanding of alternative explanations of behaviour
I understand and use diverse methods of psychologiggl inqu

Comparison between this course and A Level
A Level courses differ significantly in psychology. IB Psychology adopts an eaohigivedgipproach. This involves
studying the different approaches psychologists use in an attempt to gain andingerfsthe underlying assumptions

held by disparate groups of psychologists. The ultimate intention is to gain a holistic vision for how psycholagy fits togeth

into a unit. Coursework has a compulsory experimental approach. In terms of asse3iRenthlodogy course places
more far more emphasis on essays than on structured questions.
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Social and Cultural Anthropology
Higher and Standard Level

Core Content: Part 1What is anthropologgre terms and ideas in anthropagldgy construction
and use of ethnographic accoumisthods and data collection.
Part 2: Social and cultural organizagi@nconformity and nonconformitgocial and
group identity (ethnicity and race, nationality, classjtagk)etc.

Option Topics: Standardevel

Part 3: Observation and critique exercise. An observation and the production o
written report from field notes

HigherLevel

Part 4: Contemporary theoretical perspectives in anthropology.

Part 5: A piece of fieldwork and the production of atepor

Internal Assessment: SL = 20%on an observation plus a report and a crifegeh of 60000 words)
HL = 25%on report based around fieldw@mkaximum 2,000 words)
External Assessment: 80% / 75% SL/HL Examinations

Paper 1Threecompulsory questions based on an unsee3@84tSL / 20% SL)
Paper 2: Two of tequestions based on part 2 of the syllgEed SL / 35% SL)
Paper 3: One of five questions on theoretical perspective (20% HL only)

May 201(Results 1 2 3 4 5 6 7 Mean
Vo GUIEIHIES gl 0 5 16 22 31 20 7 4.64
- HL

% awarded grade

_sL 0 2 12 35 33 14 3 4.55
Aims

In addition to thegyeneriaims for GrouB, the aims of the Social and Cultural Anthropology course rad ElL @re to
enable students to
1 exploreprinciples of social and cultural life and characteristics of societies and cultures
1 develop an awareness of historical, scientific and social contexts within which social and cultural anthropology has
developed
1 develop in the student a capacityettmgnize preconceptions and assumptions of their own social and cultural
environments
1 develop an awareness of relationships between local, regional and global processes and issues.

Comparison between this course and A Level

There is at present no A Legelrse in Social and Cultural Anthropology. The nearest comparison would be with

Sociology but the qualitative and participant observer approaches make Social and Cultural Anthropology a very different
course.

The course is designed to appeal to stsigdri are interested in other cultures and in the diverse ways by which humans
express themselves in a social contiexssencgesocial andCultural anthropology is the study of societies and cultures

and the exploration of the general principles of social and cultural life. Topics of anthropological inquiry include social
change, kinship, symbolism, exchange, belief systems, ethnicity aredgions. Social a@ulturalAnthropology

examines urban as well as rural societies and modern nation states. Anthropology also contributes to an understanding of
contemporary issues such as war and conflict, the environment, poverty, injustitg, amegfsaman and cultural rights.

IB Information and Statisti€4/12/2010 41



World Politics & International Relations
Standard Level

School Based Syllabus, not available at Higher Leve/

Core Content: The framework for understanding the perspectives, behaviours andegision

processeof state governments, international organisations and national and su
national groups. The actions of states and organisations studied focuses on int
relations and the motivation for political decisions.

1 1 Underlying Principles of Modern WoBdder and Power
1 1l World and Regional Integration and Governance
9 VI Selected contemporary geopolitical issues

Option Topics: Choice of two out of the following:

1 1l Human Rights and International Law
1 IV Development and Trade

1 V Conflict, Peace arReconstruction

Internal Assessment: 25% Coursework based on Topic Area VI.

External Assessment: 75%Examinations

1 Paper 1: Four extended response questions in twe Rart#\ from Topic
Area | and Part B from Topic Area Il. Candidates must attemgtiesion
from each part.

1 Paper 2: An excerpt response paper that may contain political cartoong
data. Six structured response questions will be based on the excerpts.
guestions will be set for each of Topic Areas I, lll and IV. Candidates 1
atempt answers from two questions, each from a different topic area.

May 201(Results 1 2 3 4 5 6 7 Mean
% awarded grade 0 0 4 15 26 31 24 5.57
Aims

In addition to theyeneriaims for Grou3, the aims of th&/orld Politics and internatioriR¢lationgourse at Shre to
1 provide students with a core knowledge of world political discourse and international relations theory
1 encourage students to think critically about world politics and international relations
1 promote an awareness and undeagtg of the history and development of world political organizations,
institutions and relationships
1 promote an appreciation of the way in which what has been learned is relevant to both the culture in which the
student lives and the culture of otheretms
1 allow the student to become keenly aware of the interdependence and diversity of global realities
1 develop an awareness of different cultural and ideological interpretations of political events and theories.
Comparison between this course and Advel
Comparison is against the Edexcel Government and Politics A Level syllabus. As this course deals with British governmen
and politics at AS Level, there is little comparison here. At A2 Level, there is some comparison with Route D (International
Politics), where there is some similarity in the treatment of political concepts and processes.

This course could easily be a Higher Level course both in terms of its conceptual difficulty, which is considerable, and its

content and application. There vgide volume of material studied and alludexhtban advanced range of understanding
and analysis is required.
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GROUP 4: Experimental Sciences

Aims

Through studying any of the Group 4 subjects, students should become aware of how scientists work and communicate
with one another. While thscientific methddmay take on a wide variety of forms, it will generally involve the formation,
testing and mofication of hypotheses through observation and measurement, under the controlled conditions of an
experiment. It is this approach, along with the falsifiability of scientific hyptdibedeginguishes the experimental

sciences from other disciplinad aharacterizes each of the subjects within Group 4.

It is in this context that all the Diploma Programme Experimental Science courses sioould aim

|l

= =4 =4 = =4 =a =4

= =4

provide opportunities for scientific study and creativity within a global context that will stihclaédienge
students

provide a body of knowledge, methods and techniques that characterize science and technology

enable students to apply and use a body of knowledge, methods and techniques that characterize science and
technology

develop an ability emalyse, evaluate and synthesize scientific information

engender an awareness of the need for, and the value of, effective collaboration and communication during
scientific activities

develop experimental and investigative scientific skills

develop and appthe studentinformation and communication technology skills in the study of science

raise awareness of the moral, ethical, social, economic and environmental implications of using science and
technology

develop an appreciation of the possibilitiedimitdtions associated with science and scientists

encourage an understanding of the relationships between scientific disciplines and the overarching nature of the
scientific method.
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Biology
Higher Level

Core Content Statistical analysis; Cells; @tmemistry of life; Genetics; Ecology and evolution;
Human health and physiology; Nucleic acids and proteins; Cell respiration and
photosynthesis; Plant science; Genetics; Extended human health and physiolo

Option Topics: Two from EvolutionNeurobiology and behaviour; Microbiology and biotechnolo
Ecology and conservation; Further human physiology
Internal Assessment: 24% of Practical Work with a minimum requirement of 60 hours
External Assessment: 76% Examinations
1 Paper 1: 40 multiple@be questions on the Core and Options (20%)
1 Paper 2: Structured and extended response questions on the Core ang

(36%)
91 Paper 3: Structured and extended response questions on two Options

May 201(Results 1 2 3 4 5 6 7 Mean

% awarded grade 1 10 22 26 24 13 4 4.19

Comparison between this course and A Level

The IB Biology HL course covers approximately the same ground as A2. The A2 course includes more on ecology and
conservation in its core but these topics are available to IB Biolstyyletits in the Options. More information on

defence is covered in théslBourse than on the A2.

The main difference is in assessment of practical work. Whereas AS and A2 students usually complete two internally
assessed projects of some length IB @8icditudents carry out practical work throughout the course with a requirement for
a scheme of work that covers the whole syllabus. Work is internally assessed, and seléstedksisidabtaitted for

external moderation. A2 candidates do have tlom @ptsitting a practical exam in place of the A2 coursework.

All DP studats are required to complet&@up 4 Project during which they must work with othercecsndentsn a
collaborative task. Throughout the practical programme their perdsnalaking alone, working with others, and their
awareness of environmental impact are assessed, unlike A Level.

Examination questions differ in style with the whole core of the IB Biology syllabus being tested in the multiple choice
paper. Structuredath response questions and essays are similar, although the synoptic module of the A2 paper is not
separately addressed on an IB Biology paper.

IB Biology students must have a thorough knowledge of the whole course tdfdbeyedre prepared to taahe

details, are hasdorking and are acute in their interpretation then they will be very strong candidates to study Biology at
university.
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Biology
Standard Level

Core Content Statistical analysis; Cells; The chemistry of life; Geneticgy Brale@volution;
Human health and physiology

Option Topics: Two from Human nutrition and health; Physiology of exercise; Cells and energy
Evolution; Neurobiology and behaviour; Microbiology and biotechnology; Ecolg
conservation

Internal Assessment: 24% of Practical Work with a minimum requirement of 40 hours

External Assessment 76% Examinations.

1 Paper 1: 30 multiple choice questions on the Core (20%)
1 Paper 2: Structured and extended response questions on the Core (32
1 Paper 3: Structed and extended response questions on two option topi

(24%)
May 201(Results 1 2 3 4 5 6 7 Mean
% awarded grade 0 7 22 26 25 14 5 4.30

Comparison between this course and A Level

The IB Biology SL course covers some similar ground to ASltlemeyh some of the topics for SL are covered in A2
modules whilst some in the AS course do not appear in SL. The SL course focuses mainly on human biology with
opportunities to study plant science being available in the selected Options. The Shvidesse lpaisis for students to
understand the workings of their own bodies and important biological concepts, such as applied genetics which they will
come into contact with in life after school.

One important difference is in assessment of practicaMiloekeas AS students complete an internally assessed project of
some length, IB Biology students carry out practical work throughout the course with a requirement for a Scheme of Work
that covers the whole syllabus. Work is internally assessed addsaelecttavork is submitted for external moderation.

All DP students are required to complete a Group 4 Project during which they mughvetdhler sciece studentsn a
collaborative task. Throughout the practical programme their personabgkitlg,alone, working with others, and their
awareness of environmental impact are assessed, unlike A Level.

Examination questions differ in style with the whole core of the IB Biology syllabus being tested in the multiple choice

paper. Structured datapense questions and essays are similar. Significantly, there are no essays in many AS papers but
these are required for IB Biology SL, and test cantidliéssto structure an extended response or argument.
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Chemistry
Higher Level

Core Content

Quantitative chemistry; Atomic structure; Periodicity; Bonding; Energetics; King
Equilibrium; Acids and bases; Oxidation and reduction; Organic Chemistry;
Measurement and data processing

Option Topics:

Two from: Modern analytical chemistry; Hulvianhemistry, Chemistry in industry
and technology; Medicine and drugs; Environmental chemistry; Food chemistry
Further organic chemistry.

Internal Assessment:

24% of Practical Work with a minimum requirement of 60 hours

External Assessment:

76% Exarmations
1 Paper 1: 40 multiple choice questions on the Core and Options (20%)
1 Paper 2: Structured and extended response questions on the Core ang
(36%)
9 Paper 3: Structured and extended response questions on two Options

May 201(Results

2 3 4 5 6 7 Mean

% awarded grade

10 20 22 23 17 7 4.36

Comparison between this course and A Level

The overall Chemical content between IB Chemistry and A Level is broadly similar. If a comparison is made between OCR

A LevelChemistry Aand IB ChemistriflL the following differences are noted:

1 The following topics are examples of topics that are included in the Core part of the course for IB Chemistry HL but
are not included at all at A Level: the ideal gas equation, the Arrhenius gguatmmanismof nucleophilic
substitutionhybridisation, limiting reactants, Lewis acids and bases (this list is not exhaustive).

1 Unless the Further Organic Chemisfrtion isstudied, the Organic Chemistry is more extensive at A Level. Nitrogen
containing compoundse studied in more depth at A Level as arutesteactions to differentiate between
aldelydes and ketones. IB Chemistrg Modern Analytical Chemistry optimore emphasis placean the use of
modern analytical techniques such as NMR anddfRasgepy to distinguish between compodradthough these
topics are compulsory at A Levdlere is no aromatic chemistry aClBemistryexcept in the Further Organic
Chemistry option

1 We believe that the level of sophistication required tacattwdation problems at IB Chemistry HL is substantially
beyond that required at A Level. The calculations for IB Chemistry are more difficult and much less structured than at
A Level.

9 The practical programme at A Level is much more prescriptive awdlpradtier than those supplied for the board,
are not usually looked favourably upon for assessment. The IB Chemistry practical scheme of work is designed by the
teacher, who is free to use any practicals for assessment, and the IB encourages ractieadpen pr

1 We believe that the linear nature of the IB Chemistry course gives students a much better overview of the inter
connectedness of Chemistry. The modular nature of the A Level course means that students compartmentalise their
knowledge too much.

1 All DP students are required to complete a Grderpjéct during which they must work with other scientists on a
collaborative task. Throughout the practical programme their personal skills, working alone, working with others, and
their awareness of envirnental impact are assessed.
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Chemistry
Standard Level

Core Content: Quantitative chemistry; Atomic structure; Periodicity; Bonding; Energetics; King

Equilibrium; Acids and bases; Oxidation and reduction; Organic Chemistry;
Measurement and d@i@cessing

Option Topics: Two from: Modern analytical chemistry; Human biochemistry, Chemistry in indl

and technology; Medicine and drugs; Environmental chemistry; Food chemistry
Further organic chemistry.

Internal Assessment: 24% of Practical Woskith a minimum requirement of 40 hours

External Assessment: 76% Examinations

1 Paper 1: 30 multiple choice questions on the Core (20%)
1 Paper 2: Structured and extended response questions on the Core (32
1 Paper 3: Structured and extended response queastiargsoption topics

(24%)
May 201(Results 1 2 3 4 5 6 7 Mean
% awarded grade 2 15 25 24 19 11 4 3.92

Comparison between this course and ASdvel
The overall Chemical content of IB @iry SL is beyond that of ABvielIf a comparison is mathetween OCR 8
LevelChemistry Aand IB Chemistr@L the following differences are noted:

1

The following topics are examples of topics that are included in the core part of the course for IB Chemistry SL
but are not included at all at AS level: thegasagquation, equilibrium stants, limiting reactants, pH,

electrolysis, voltaic cells.

The Organic Chemistry is more extensive at AS level. Electronic configurations are only studied to calcium at IB
Chemistry SL and no mention of orbitals and suls shelade.

We believe that the level of sophistication required to solve calculation problems at IB Chemistry SL is beyond
that required at AS level. Many questions at SL on Moles are common with HL.

The practical program at AS level is much more ptescrgmd practicals other than those supplied for the board

are not usually looked favourably upon for assessment. With IB Chemistry the practical scheme of work is
designed by the teacher, who is free to use any practicals for assessment. Moralsear@eatouraged by

the IB.

We believe that by the end of the course IB Chemistry SL students have a much better overview of Chemistry thar
their AS counterparts. They have studied a wider range of topics, including two optional topics.

All DP studatsare required to complet&aoup 4Project during which they must work with other scientists on

a collaborative task. Throughout the practical programme their personal skills, working alone, working with others,
and their awareness of environmental ingracssessed.
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Design Technology
Higher and Standard Level

Core Content: Design process; Product innovation; Green design; Materials; Product develop

Product design; Evaluation.
HL additional topics: Energy; Structures; Mechanical dabignced manufacturing
techniques; Sustainable development.

Option Topics: One from: Food science and technology; Electronic product design; CAD/CAM

Textiles; Human factors design.

Internal Assessment: 36% on Coursework

1 Investigations (18%)
91 Designproject (18%)

External Assessment: 64% Examination
1 Paper 1: 40 HL / 30 SL multiple choice questions (20%)
1 Paper 2: Structured and extended response questions on core topics g

additional topics (24%)
1 Paper 3: Structured and extended response questiar@soption topics

(20%)
May 201(Results 1 2 3 4 5 6 7 Mean
(_%’H?_W"’“ded e 0 1 7 24 40 23 5 4.91
% awarded grade 0 8 24 32 25 9 2 4.08
Aims
In addition to thegyeneriaims for Group}, the DesignTechnology course aims to devétogtudents:
9 asense of curiosity as they acquire the skills necessary for independent and lifelong learning and action through
inquiry into the technological world around them
91 an ability to explore concepts, ideas and issues with personal, locallanghifiobace to acquiredepth
knowledge and understanding of design and technology
1 initiative in applying thinking skills critically and creatively to identify and resolve complex social and technological
problems through reasoned ethical deeisging
I an ability to understand and express ideas confidently and creatively using a variety of communication techniques
through collaboration with others
1 a propensity to act with integrity and honesty, and take responsibility for their own actionagn designi
technological solutions to problems
1 anunderstanding and appreciation of cultures in terms of global technological development, seeking and
evaluating a range of perspectives
1 awillingness to approach unfamiliar situations in an informed manneraedexploles, ideas and strategies
so they can articulate and defend their proposals with confidence
9 an understanding of the contribution of design and technology to the promotion of intellectual, physical and
emotional balance and the achievement afrmdrand social wdideing
1 empathy, compassion and respect for the needs and feelings of others in order to make a positive difference to the
lives of others and to the environment
1 skills that enable them to reflect on the impacts of design and technaoggty and the environment in order

to develop their own learning and enhanced solutions to technological problems.

Comparison between this course and A Level

The IB Design Technology syllabus is much more wide ranging than the A Level. Witte thieogthioios it is possible
for IB Design and Technology students to focus in more detail on particular aspects of technolsgyriftba [Epers
contain a more varied type of question than A Level examinations and include an ubhased datstiowhich is not
syllabus specific. There are no multiple choice questions at A Level.

A major difference is in the balance between coursework and exarmifuaitBmme A Level boards the coursework
counts for 65% of the final grade awarded. The natAreefel coursework is also very different to that of IB Design and
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Technology with 30% for the major project; 20% for a minor project and 15% for a case study. IB Design and Technology
coursework awards 18% to a mixture of small scale projects anedatnvestigations. There is no equivalent in A Level
courses.

There is commonality between the IB Design and Technology SL and HL courses with extension material of the Core and
Options for HL students. This means that SL students answer fewer quesit®orarhe depth as HL students but on a
restricted range of topics.
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Environmental Systems and Societies
Standard Level

This course Is a Transdisciplinary Standard Level Subject (TSI Groups 3 and 4 and igiot available at Higher
Level

Core Content: Systems and modél$ie EcosystertStructure, Abiotic and biotic components,
BiomesFunctioningChangend its measurem&rifuman populatiorgarrying
capacity ancesourcaise(Population dynamid@esourcegnergy, Soil, FootlVater
resources, Limits to growth and Environmental demands of human populations
Conservation and BiodiversiBigdiversity in ecosysterfyaluation and
Conservation diodiversity)Pollution Managemertidture of pollutionDetection
and monitoringApproaches to management, Eutrophication, Domestic waste,
Depletion of ozone, Urban air pollution, acid depo}itBlabalwarming (Causes,
Consequences, Contrasting approgdimayonmentalalue systems

Option Topics: None
Internal Assessment: 20%Practical and Fieldwork assignments
External Assessment: 80% Examination

1 Paper 1: Short answer and data analysis ques®éns (3
1 Paper 2: Case study and two structured essay questicashoice of four

(50%)
May 201(Results 1 2 3 4 5 6 7 Mean
% awarded grade 0 8 22 32 24 11 3 4.14

Aims
In addition to thegeneriaims for Groug, the aims of the Environmental Systems and Societies course are to:
1 promote understanding of environmental processes at a variety of scales, from local to global
1 provide a body of knowledge, methodologies and skills that can be used in the analysis of environmental issues at
local and global levels
enable students to apply the knowledge, methodologies and skills gained
promote critical awareness of a diversitylafral perspectives
recognize the extent to which technology plays a role in both causing and solving environmental problems
appreciate the value of local as well as international collaboration in resolving environmental problems
appreciate that environmtal issues may be controversial, and may provoke a variety of responses
appreciate that human society is both directly and indirectly linked to the environment at a number of levels and at
a variety of scales.

=A =4 =4 -4 -8 -4

Comparison between this course and A Level
There is no direct comparison betwieewironmental Systerasd Societies and an A Level specification. It is a
Transdisciplinary Standard Level subject, offered at SL only.

The course is a challenging Standard Level course that is both scientitoaligilsgmeélevant. It is not a course for those
disaffected with their study of the traditional sciences thus far but rather for those who want to bring their skills and
knowledge learned at GCSE/IGCSE to the study of some of the most interestingaingesdirient issues of our time.

The course takes the conceptually challenging topics within ecology such as population dynamics and energetics and links
them to those of physical geogmapt the levels of climatologgolpgyandpedology. Overlain fise careful examination

of human impact on the biosphere; both the causes and the possible solutions, and the economic implications of them.
Upon completion of the course individuals will be in a better position than most in their adult lives tomedke infor

political decisions at both local and national levels.
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Physics
Higher Level

Core Content: Physics and physical measurement; Mechanics, Thermal physics, Oscillations
waves; Electric currents; Fields and forces; Atomic and Nuclear Phggijgs;power
and climate change; Motion in fields; Thermal physics; Wave phenomena;

Electromagnetic induction; Quantum physics and nuclear physics; Digital techr]

Option Topics: Two from: Astrophysics; Communications; Electromagnetic wavesRéledical
physics; Particle physics.
Internal Assessment: 24% of Practical Work with a minimum requirement of 60 hours.
External Assessment: 76% Examinations
1 Paper 1: 40 multiple choice questions on the Core and Options (20%)
1 Paper 2: Structured andesxded response questions on the Core and Oy

(36%)
9 Paper 3: Structured and extended response questions on two Options

May 201(Results 1 2 3 4 5 6 7 Mean

% awarded grade 0 6 20 24 23 17 9 4.50

Comparison between this course and A Level

ThelB Physicgourse covers fewer topiban those at A Level hilosethat arecoveredare done in more detail than A

Level.The main difference between the two comes in the style of quesBozaer mathematical sophisticatind

accuracy amrequired by IB Physics; calculations are more extended and they often require algebraic skill not needed at A
Level. The problersolving is tougher amdathematical. Formal questions, which rely on algebraic skill as well as on an
understanding of the Bigs concepts, are common. We therefore believe that a student securing a 6 or better at IB Physics
HL is a candidate who would gairt/dmgrade in the current A Level.

Since the A Level exam is modular, candidates can target revision on certainctnéss papers. By virtue of the

assessment structure, DP candidates cannot do this but must be in command of all the subject in each exam. Having said
that, there is some choice of question and there are fewer spésyfiagilyt questions, demamgj knowledge from

more than one area, on the IB Physics exam. The style ¢ teutBe is more traditional and the exam papers reflect

this.

All DP students are required to complete a Grdpjéct, during which they collaborate with other scgefrost the
full range of subjects. Throughout the programme, their personal skills, ability to work independently and awareness of
wider ethical aspects of the subject are assessed.

Both IB Physics and A Level assess practical skills through courdaewitiddsfor external moderation. The students
complete several activities over the course which are written up formally. There is no practical exam.
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Physics
Standard Level

Core Content: Physics and physical measurement; Mechanics, Thermal plojtatgr@sand
waves; Electric currents; Fields and forces; Atomic and Nuclear Physics; Energ
and climate change

Option Topics: Two from Sight and wave phenomena; Quantum physics and nuclear physics;
technology; Relativity and partjtgsics; Astrophysics; Communications;
Electromagnetic waves.

Internal Assessment: 24% of Practical Work with a minimum requirement of 40 hours.

External Assessment: 76% Examinations.

1 Paper 1: 30 multiple choice questions on the Core (20%)
1 Paper 2: Statured and extended response questions on the Core (32%
1 Paper 3: Structured and extended response questions on two option tq

(24%)
May 201(Results 1 2 3 4 5 6 7 Mean
% awarded grade 1 11 26 25 21 10 6 4.07

Comparison between this course and Revel

The nature of IB Physics SL is different from AS Level. The IB Physics SL is often nearly as demanding conceptually as
Higher Level, but there is less material. The AS course is very definitely a lower sixth course, the first half of A Level,
wherea$L covers in two academic years the range of course topics. Thus we btiiese shadying 1B Physics SL get a
much richer grounding in Physics than those studyirlgo&8h there is no materials science in teectiirse.

Since the A Level exasniodular, candidates can target revision on certain topics for certain papers. By virtue of the
assessment structure, DP candidates cannot do this but must be in command of all the subject in each exam. Having said
that, there are fewer specifically sijogquestions, demanding knowledge from more than one area, tm¢kanB

All DP students areequired to complete a Group rbject, during which they collaborate with other scientists from the
full range of subjects. Throughout the programme pérsional skills, ability to work independently and awareness of
wider ethical aspects of the subject are assessed.

Both IB Physics and A Level assess practical skills through coursework submitted for external moderation. The students
complete several agties over the course which are written up formally. There is no practical exam.
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GROUP 5: Mathematics

Aims

The aims of all courses in Group 5 are:

To appreciate the multicultural and historical perspectives of the subject

To enjoy the courses atielvelop an appreciation of the elegance, power and usefulness of the subject
To develop logical, critical and creative thinking

To develop studentsnderstanding of the principles and nature of the subject
To employ and refine studémtswers of abstraon and generalization

To develop patience and persistence in problem solving

To appreciate the consequences arising from technological developments
To transfer skills to alternative situations and to future developments

To communicate clearly and confitieim a variety of contexts.

=8 =4 =4 -8 -8 -4 -8 -4 -9

Overview

All students studying on the IB Diploma Programme must take a course in Mathematics. The different courses offered
reflect the differing needs of students and we believe that it is right that the 1B shouldf dffercallirses (Mathematical
Studies, Mathematics SL, Mathematics HL and Further Mathematics SL), in order to meet those different needs.

Mathematical Studies SL This course is available at SL only.

It caters for students with varied backgrounds dlitteabMore specifically, it is designed to build
confidence and encourage an appreciation of mathematics in students who do not anticipate a r|
mathematics in their future studies. Students taking this course need to be already equipped wit|
fundamental skills and a rudimentary knowledge of basic processes.

Mathematics SL This course caters for students who already possess knowledge of basic mathematical conceptj
are equipped with the skills needed to apply simple mathematical textmésptlys The majority of
these students will expect to need a sound mathematical background as they prepare for future
subjects such as chemistry, economics, psychology and business administration.

Mathematics HL This course caters for stuttewith a good background in mathematics who are competent in a ran
analytical and technical skills. The majority of these students will be expecting to include mathe

major component of their university studies, either as a subjeatmritght or within courses such as
physics, engineering and technology. Others may take this subject because they have a strong

mathematics and enjoy meeting its challenges and engaging with its problems.

Further Mathematics SL This course is available at SL only.

Worldwide there is extremely limited availability of this subject in schools.

It caters for students with a good background in mathematics who have attained a high degree
competence in a range of analytical ahdited skills, and who display considerable interest in the §
Most of these students will intend to study mathematics at university, either as a subject in its o
as a major component of a related subject. The course is designedysteealf@alstudents to learn
about a variety of branches of mathematics in depth and also to appreciate practical application
This course is a complement to the Mathematics HL course in that it is constituted of the entire
range of the MathemegiHL course. Where it is occasionally offered by schools, it thus caters for
able section of the Mathematics HL constituency who are able to show a very high degree of mag
flexibility.
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Mathematics
Higher Level

Core Content: Algebra; Functions, Equations, Trigonometry, 2d and 3d Vectors, Matrices, Stq
and Probability, Calculus and Differential Equations; Complex numbers; Induct

Option Topics: One from (a) FurtheBtatistics and Probability (b) Sets, Relations and Groups, (g
and Differential Equations (d) Discrete Mathematics.

Internal Assessment: 20% on one Investigation and one Modelling Piece.

External Assessment: 80% Terminal Examinations.

1 Paper 1Section A compulsory short response questars Section B
compulsory extended response questions alldratiesl Corel(3% + 15%)
No calculator allowed

1 Paper 2Section A3 compulsory short response questars Section B
compulsory extended resige questions all bagedthe Corg153% + 15%)
Graphic display calc(®E) required

1 Paper 3: extended response quedt@sednainly on the Option@0%)
Graphic display calculator (GDC) required

May 201(Results 1 2 3 4 5 6 7 Mean

% awardedgrade 1 9 19 25 25 14 8 4.38

Comparison between this course and A Level

Comparison is difficult, especially given the presence of options topics and tivelelekrogs in the IBlathematics

course.We would regard the content of MathematicsiL assignificantlymore than A level and, perhaps, similédr to

level plus AS Further Maths. It is important to note that the option topics are predominantly constituted of undergraduate
level topics.

The lack of applied mathematics compared withefhles been noted blbth 1B Physics HL and SL have a compulsory
Mechanics component which covers much of the work from M1 and includes work from M2 and M3 also. The
Mathematics HICore covers almost all of the S1 andy82buses; ost of the remaindemnd much of S3 are covered in
the Statistic®ption.

The main difference is in assessment. Each individual examination question can be, and oftewide gahge of
ideas from across the syllabus, so students need to select the appropuatetieokitire repertoire of skills.
Thereforethis is nota course in which a weak student can be coached in techrilppiex@nse of understandifige
IB course and assessment also require confident usepbiiGabcalculator.

We feel thathte IB examinations discriminate welhattop end 7/6/upper 5 gradésom our experienca student with
amidranges at IB HLwould normallye capable of an A at A level, and a student with a 7 at IB HL is one of genuine
insight and ability in thelgactand is likely to be at least as stébifignot stronged than an average A* Mathematics and
Further Mathematics student
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Further Mathematics

Standard Level

This course Is not available at Higher Level

Core Content:

Equations;

EuclidearGeometryStatistics and Probability; Sets, Relations and Groups; Serig
Di fferenti al
forms a common thread throughout the five topics; contrapositive and proof by
contradiction; anchduction.

Di screte Ma

Option Topics: None.
Internal Assessment: None.
External Assessment: 100% Examination
1 Paper 1Four to six compulsory shadsponse questions based on the wh
syllabu$35%)Graphic display calculator (GDC) required
91 Paper 2Four to six compulsory extendegponse questions based on the

whole syllabu®5%)Graphic display calculator (GDC) required

May 201(Results 1

Mean

% awarded grade 1

22

19

18

10

4.46

Comparison between this course and A Level
The differences in structure make a comparison with Further Mathematics A Level very difficult to make.

The IB Further Mathematics SL course focuses on different branches of mathematics in order to encourage students to
appreciate the diversity of théjsat. Students are required to begin to form an overview of the characteristics that are
common to all mathematical thinking, independent of topic or branch. The emphasis on proof is particularly challenging for

studentstthis level.

The syllabus isehentire option range for IB Mathematics HL, with the addition of Euclidean Geometry. Examination
guestions are comparable in difficulty with those set on the four options in the IB Mathematics HL course. The challenge
for students is to reach an equividkarel of understanding across these five topics; achieving this requires significant

mathematical maturity.

It should be noted that very few schools worldwide offer Further Mathemadig 201@here were 21 candidates
worldwide). Many that do offer the subject require students to take it in addition to the regulad Digidsnas seventh

subject.
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Mathematics
Standard Level

This course was formerly called Mathematical Methods

Core Content: Algelya, Functions, Equations, Trigonometry, 2D and 3D Vectors, Matrices, Stg
and Probability, Differential and Integral Calculus

Option Topics: None.

Internal Assessment: 20%two portfolio assignments witheon mathematicahvestigation and o
mathematical adelling.

External Assessment: 80% Examination

1 Paper lapproximately half the marks for 6/7 short questions and half fq
long question&0%)No calculator allowed

1 Paper 2approximately half the marks for 6/7 short questions anibhalfl
long question§l0%)Graphic display calculator (GDC) required

May 201(Results 1 2 3 4 5 6 7 Mean

% awarded grade 1 8 20 21 23 20 8 4.48

Comparison between this course and A Level

As with other IB Mathematics courses, Mechanicsstudagd at all, as it is regarded as a branch of Physics. This
combined with the differing nature of assessmekés comparison difficult, but we would regaMdB®ematicSL as
being equal in difficulty tollevel Mathematics, whilst containing sorr@080 of the content.

A comparison between MathematicSL and Edexcel modules-C4, S1, S2 shows that thiel requires a basic

knowledge of the trapezium rule, circle equations, the remainder theorem, iterative methods, partial fractians, paramete
the Poisson distribution, continuous distributions, and significance testing, all outside the SL syllabus, but ogntains nothi
on matricesyhich isa major topic in SL.
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Mathematical Studies
Standard Level

Core Content: Number and Algebra; Sdtegic and Probability, Functions, Geometry and
Trigonometry, Statistics, Introductory Differential Calculus, Financial Mathemat
Option Topics: None.
Internal Assessment: 20% on a Project involving the generation/collection, interpretation, andlysis a
evaluation of information and data
External Assessment: 80% Examination
1 Paper 1: 15 short questions (4@¥aphic display calculator (GDC) requirg
1 Paper 2: 5 extended response questions Gai)ic display calculator (G
required
May 201(Results 1 2 3 4 5 6 7 Mean
% awarded grade 0 5 11 24 30 22 8 4.75

Comparison between this course and A Level

This is a mathematics course designed for those students not formally needing mathematics beyond the school level. A
primary aim is to ensuteat students retain, or if necessary develop, a solid understanding of those simple numerical and
algebraic technigues which will be of use to them in future life, and the project element allows students to follow their own
interests. A high degree ofmacy and fluency is requifegls evidenced by the need to answer fifteen questions (no

choice) from across the syllabus in ninety minutes for paper one.

Though some of the course is at HEYPSE level, several topics are found in A Level syllabutteseficiand geometric

series, differential calculus, conditional probability, exponential functions, regression lines, correlation coelffficients and
squared test for independence are found in A Level syllabuses. The studghleswthd logic is niound on GCSE or

A Level syllabuses, but supports inferential reasoning across the curriculum. The IB Mathematical Studies SL course and
exams also require confident use of advanced statistical and graphing functions on a graphiéai batoutgters.

With its emphasis on applications rather than on conceptual analysis, a comparison of grades with AS or A2 tevel is difficu
we believe that while the course is certainly no preparation for a technical subject at university, its breadh and select
depth make it an excellent support for-temnical subjects. Students emerging with a top grade in IB Mathematical

Studies SL will have praetiarange of skills far superior to one coming from a top GCSE grade. Conversely, those

entering the coueswith a top GCSE grade need to work diligently to achieve a top 1B Mathematical Studies grade.
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GROUP 6: Arts

Overview

Through studying any of the Group 6 subjects, the Arts, students become aware of how artists work and communicate.

Aims

The aims of all subjectsGmoup 6 are to enable students to:

enjoy lifelong engagement with the arts

become informed, reflective and critical practitioners in the arts
understand the dynamic and changing nature of the arts

explore and value the diversityhe arts across time, place and cultures
express ideas with confidence and competence

develop perceptual and analytical skills.

=A =4 =4 =4 -4 -4
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Art History

Standard Level

School Based Syllabus, not available at Higher Leve/

Core Content:

Close study of tHeeritage of visual representation, ranging from painting, archité
sculpture and the applied arts, including consideration of function and iconogra
techniques and materials, training of painters, social and economic relationship
patronage, atb®tics, and social and political context.

Option Topics:

Two from the following: Art arachitecture of Ancient Greece; Rodnepublic and
empire;The Middle AgeRRomanesque and Gotlait andarchitecture; Thart of the
Renaissanc&he Baroque Ag&Art and architecture of C17 Europde Age of
Reason to Romanticism; ExperimenGli®andC20centuryart

Internal Assessment:

32% on aguided coursework projé2t000 wordllustrated crossultural investigation
on atopic chosen by student)

External Assessment:

68% Examination
1 Paper 1Two sort answequestions on either topic studieed on picture
sources from the eight topics%®)0

1 Paper 2A choice of three extended response from five themed sé&ctiong
a choice of two questions fmch them@ &)

May 201(Results

2 3 4 5 6 7 Mean

% awarded grade

18 12 26 29 11 3 4.13

Aims

In addition to the generic aims for Group 6 dines of the Art History course at SL are to
1 develop visual awareness and understanding
1 promote an interest in and critical understanding of the artistic production of human societies within their

historical, political, social, economic and cultural contexts, as a means to enjoying and benefiting from our cultural

heritage and fostering arderstanding and sensitivity towards other cultures
1 encourage an appreciation of Art History as a discipline, with an awareness of its various methods and

interpretations.

Comparison between this course and A Level

A comparison between the courses ipossible as there are no schools offering both IB Art History SL and A Level.

IB Art History allows for the study of the rich heritage of visual arts produced by human societies. This production, ranging
from painting, sculpture, architecture, desidrapplied arts, to costume and body art, has found expression in human
cultures from the earliest times. The art historian is concerned with the formal appreciation of these works and the

understanding of their meaning within the culture that produced them

A wide range of study options are available, an extended essay task is undertaken on any appropriate topic and there is a

close focus on the social, economic and political context of art.
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Music
Higher and Standard Level

Core Content: Musical perception and analysis paper, involving stivdy mfescribed works and th
critical analysis of unprepared excerpts

Option Topics: Higher LevelCreating, solo performing.
Standard Level: One aeating, solo performing or group performing

Internal Assessment: HL = 50%

1 Creating three pieces of coursework with recordings and writte2596yk

1 Solo performing with a recording selected from one or more public
performances of 20 mins duration in t(25P6)

SL = 50%on one of:

1 Creating twgieces of coursework with recordings and written work

1 Solo performing with a recording selected from one or more public
performances of 15 mins duration in total

1  Group performing with eecording selected framo or more public
performances &f0-30minsduration in total

External Assessment: 30%Examination

1 Paper 1: Prescribed wednalysis and study of genre and style
20% Musicdinksinvestigation comparing twomore pieces from distinct musical
cultureymaximun2000 words)

May 201(Results 1 2 3 4 5 6 7 Mean
Vo GIEEEE GrEE 0 4 15 30 32 17 3 4.53
-HL 4.9¢
%Sa""arde" GEL 0 2 15 27 36 18 2 4.60
_ L i A
SL results are the average of the three options mentioned a
Aims

In addition to the generic aims for Group 6, the aim dfltreéccourseat SL and HL is to enable students to:
91 develop their knowledge and potential as musicians, both personally and collaboratively.

Comparison between this course and A Level

A key difference between IB Music and A Level is that the former has no spadifidierdanharmony and counterpoint

or in aural perception; however, it is possible to incorporate the study of such within the framewosk afuthe=lB

Music does not contain a specific curriculum content, which A Level does, although itleekiestite scheme of

assessment what it is required in the listening paper. It requires some knowledge of written music from 1500 to present da
and also nofwestern music from around the world. There is also only the stwdysef worlsin detail vth 1B Music

rather than several set works in less detail. IB Music involves2@ritingte critical responses on music which has not
previously been specifically prepared or studied by the candidate whereas A Level asks similar questions on unprepared
extracts within the context of the aural perception papers but from a prescribed area of study.

This all serves to make the IB Music course one which truly embraces a wide range of cultures and perspectives and
encourages candidates to posit their owitatineritage within the international context. Equally, the freedom that this
allows students and teachers to pursuedriedsrest is of much benddiindeed, it is an obligatiagiven the variety of

what might be encountered in the examination.
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Theatre
Higher and Standard Level

Core Content: Theatre in the making; Theatre in the world; Theatre in performance; Journal s
Option Topics: HL only: One from Devising practice; Exploring practice.

SL only: Any independent aspect of intémnabeatre
Internal Assessment: 50% on spoken, research and reflective tasks.

1 Theatre performance and production presentation: An oral presentatio
30mins with 7.0 HL/5-7 SL images (25%)

1 Portfolio of 3000 HL / 2000 SL on their independent projecitand
connection to experiences of the Core (25%)

External Assessment: 50% on research and written tasks.
1 Research investigati®n20002500 HL / 15001750 SL word study with
supporting visual materials (25%)

1 Practical performance propos250 wordsvith supporting visual material
and a report of 106250 words (25%)

May 201(Results 1 2 3 4 5 6 7 Mean
% awarded grade 0 1 16 33 27 16 6 4.58
-HL

%Sawarded grade 0 1 10 36 30 15 7 4.70
’ L iR
Aims

In addition to thegyeneriaims for Group 6, th@ims of the Theatre course are to pestddents with the opportunity to

1 experience and participate in a wide and varied range of theatre activities and develop proficiency in more than on
area of theatre technique

become familiarith forms of theatre from their own and different cultures

explore different theatre traditions in their historical contexts

develop academic skills appropriate for the study and understanding of theatre

become reflective and critical practitioners atréne

develop the confidence to explore, to experiment and to work individually and collaboratively on innovative
projects, which should involve challenging established notions and conventions of theatre

1 understand the dynamic, holistic and evolving radttireatre and the interdependencies of all aspects of this art
form.

=A =4 =4 -4 -9

Comparison between this course and A Level

The IB Theatre course seeks to integrate practical approaches to performance with a study of important theatrical theories
texts and practisdrom a range of cultures and periods. At both HL and SL, students engage with a variety of production
work, participating in a minimum of two productions in different capacities at HL and one at SL. In class they develop
ensemble performance skills, haportunities to direct, and learn to write informed critiques of live performances.

Regular theatre visits are a key component of the course. A variety of World Theatre practices or traditions and play texts
from different cultures are studied. The ayksiidy involved, the number of texts covered, and the emphasis on

integrating theory and practice make the course directly comparable to A Level Drama and Theatre Studies, although HL
students will invariably gain greater practical angenfammancexerience, encounter a wider range of production roles,

and have a broader sense of international theatre than A Level students. (At SL the course similarly extends beyond AS
Level). The crucial difference from A Level lies in the more flexible andmamiadh to the curriculum and methods of
assessment, and we believe that a 7 'gaateatAlevelDramaagdhi fi c a
Theatre Studies.
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Visual Arts
Higher and Standard Level

Core Content: Personal themexplored and expressed in an appropriate context.
Option Topics: No prescribed content.
Internal Assessment: Option A: 2530 HL/15-20 SL A4size copies of pages from the investigation

workbook (40%)
Option B: 812 HL/6-8 SL photographs representing the works produced for stu
work (40%)

External Assessment; Option A: 1218 HL/8-12 photographs representing the works produced for stud
work (60%)
Option B: 3840 HL/25-30 SL A4size copies of pagesm the investigation

workbook (60%)

May 201(Results 1 2 3 4 5 6 7 Mean

o EMETREE gEee 0 3 11 23 24 28 10 4.90

-HL 4.90

%Sa""arded et 1 6 17 30 23 19 5 4.44

- SL —_—

SL results are the average of the two options

Aims

In addition to theyeneri@ims for Group 6, thaims of the Visual Arts course are to pesgiddents with the opportunity
to
9 investigate past, present and emerging forms of visual arts and engage in producing, appreciating and evaluating
these
develop an understanding of visualfaom a local, national and international perspective
build confidence in responding visually and creatively to personal and cultural experiences
develop skills in, and sensitivity to, the creation of works that reflect active and individual involvement
take responsibility for the direction of their learning through the acquisition of effective working practices.

=A =4 -8 =4

Comparison between this course and A Level
The IB Visual Arts course is part of a web of learning tothambglicit development of indivialidentity and abilities
wherasA Level offers stand alone specialist disciplinegréplgicdesign) in addition to a general course.

IB Visual Artshas online training for examiners and relies on standardisation of work samples by senioA¢¥aminers
Level, the works assessed byeacheexaminer and moderateddmexternal mderator with the student absent, in
contrast, the IB sends examineto each schooDne of the IBs requirements is that students exhibit their work at the
end of tke two year course atidht theyare interviewed in its presence. This@pportunity for the examiner and others
to peruse thaudiowork and theénvestigationvorkbooksas the total submission.

With A Level, the balance of marks favours researaesalbpmenbut thelB Visual Arts course favowgsadiowork.

Assessment criteria are therefore quite differemveéicanfavour fine art disciplines like drawing, wasthe 1B Visual
Arts coursés more open and inclusive of craft skills and pargisnal vocabularies.
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APPENDIX 1:
The UCAS and QMA Tariffs

. . UCAS Tariff Points .
IB Diploma Points For 2010 onwards QCDA Tariff
24 260 825
25 282 858
26 304 896
27 326 924
28 348 957
29 370 990
30 392 1023
31 413 1056
32 435 1089
33 457 1122
34 479 1155
35 501 1188
36 523 1221
37 545 1254
38 567 1287
39 589 1320
40 611 1353
41 632 1386
42 654 1419
43 676 1452
44 698 1485
45 720 1518

Note that arA* at A2 level counts as 140 UCAS points an@8IA points; arA-grade at Akevel counts as 120 UCAS points and7DA points.

Sources: http://www.ucas.com/students/ucas_tariff/tarifftables/
(accesdedecembed @0
Page 9 loftp://www.dcsf.gov.uk/rsgateway/DB/SFR/s000964/sfr31_2010.pdf
(accesdedecembed @0

It should be noted that the UCAS tariff is only sometimes adhered to by universities for A Level, the IB Diploma
Programme or any other qualification that is benchmarked. However, it is certainly useful to inform the discussion of
equivalence.

Boththe UCAS andQCDA tariffshavebeen the subject of much controversy which cannot be resolved here; however, it is
clear that both the UCAS tariff and @@DA tariff recognise the value of the IB Diploma Programme.

While levels of conditional offers are hgletft to awarding institutions, we note that the UCASisdriféed on wide

consultation with expert groups of teachebotif systems, as welldetailed comparisons of syllabuses and exam papers.

We believe that tHeCDA tariff substantially undextuwes the IB Diploma Programme at scores of more than 35 points.

Aware that we may be perceived to be partial on this matter, we draw your attention to two specific observations to suppor
this perspective.

Individual subject equivalences

TheQCDAtariff( or i ginal ly publ i shed Ilshasdadbrethe @Sditidnittherpwashioad essor
consistency in the findings to suggest that no great injustice would be done to either qualification if the graded were alig
to 7 points and the gradk to 4 (QCA, 20@, pj. We believe that this is incorrect for two reasons. Firstly it contradicts the
overwhelming experience of teachers who teach both courses, as outlined throughout thisSécounaignit is

impossible to square this assertiith thie relative proportions of students attaining top grades in individual subjects. In
Mathematics, English, Physics and Economics for example, the proportion of students attainirfgothgfadied A*)

at A Level in 2D0was44.8%6, 231%, 329% and ®.7% (see Appendix 3) whereas the proportions of students attaining a

"7" in the equivalent HL subject with the IB Diploma B&5£2%, 17% and 2% respectively (see the specific pages

where each subject is described). While there is variation fronteshbjgect, the general pattern is clear, and this

certainly suggests that equatitigl avith an"A"' is not a fair equivalence.
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http://www.ucas.com/students/ucas_tariff/tarifftables/
http://www.dcsf.gov.uk/rsgateway/DB/SFR/s000964/sfr31_2010.pdf

The differing aims and methodologies 0fQCDA and UCAS in determining the tariff
The UCAS tariff aims to offecomparisonbetween applicants with different types and volumes of achiéyga&s,
2006, p7)New qualifications are subject to careful scrutiny as explained here:

Tariff points are allocated to qualifications following a set of procedures devidéuivieystyCaiSCafidrdhe
Department of Education. A team of experts is convened and comprised of representatives from UCAS, universitie
This team works to make collaborative professional judgements on how well speaificstuddifitafianbigledy prep
education study. Qualifications are systematically compared against GCE Advanced levels to judge how attainm
development of the knowledge, skills, attitudes and dispositions deemed importansuitcepsogrekigjberinto and
education.

http://www.ucas.com/students/ucas_tariff/fags/tariff/faql

UCAS is thus concerned with the measurements made in order to provide HigtessEducatio, and UCA®aturally

values the academic skills developed by, for example, Theory of Knowledge and the Exte@d&id/A ssayhe other

hand, naturally has a much wider perspective and is equally concerned with, for example, volicaitoad qeath

academic one®CDA does not, therefoigive as much credit to the academic nature of the IB Diploma Programme. In
addition, QCDA must legitimately balance social and financial factors in addition to educational considerations. Their own
documents state:

Perhaps the most important consideration in any proposed scale is its possible implications foegketres. A scale the
IB would be unfair to centres who arfi@rwbuld open the proposed scale to the charge of manipulation by the Dfl
Conversely, any scale which gave the IB undue recognition could have the effect of driving tcknses to adopting it
which could afford it) and its expense could thus become a problematic issue for the Department).

(QCA,2004p3)

These differing aims are reflected in differing methodologies, and while a comparative review is beyond the scope of this
document, we nettwo points:
1 TheQCDA tariff was based on data from 450 IB Diploma Programme st{g€At2004)the UCAS tariff
was based on all May 2004 IB Diploma Programme st@dente 25,000 students (UCA3)6).
1 The UCAS methodology involved extensbresultation of Senior A Level Examiners, Senior IB Diploma
Programme Examiners, Higher Education Represeritatidd8 School Representatives (UQABEH). The
QCDA tariff appears to lack this basis in expert judgment. While there is a Q@idusport which did
involve experts from IB and A Level backgrounds (QQ@8), it is by its own admission a methodologically
limited report which itself notes as one of its own limitdtibagailure to address the nature of the IB Diploma
as an umbrella difecatior’ (QCA, 2003 p13). As it is misely this overarching value of th®IBloma
Programme that any tariff must addresQ@BA tariff cannot be soundly based on this report and appears to
lack support from experts.

We strongly urge interesfmatties to examine two documents which explain matters in far more detail:

UCAS, 2006: http://www.ucas.com/documents/tariff/tariff _reports/ibreport.pdf
QCA, 20G: http://www.ofqual.gov.uk/files/alevels_vs_ib.pdf

Both sites are active at time of writing (1 Decemtéy. 20

1 Dr Stephen Roser (Admissions Tutor, Department of Chemistry, University of Bath), Dr Anthony Hoare (Admissions tot@eSghaytical
Sciences, University of Bristol), Dr James Blowey (Department of Mathematical Sciences, University of Dyvrerawes{Head of Admissions
& Recruitment, University of Aberystwyth), Ana Hididlggston (Head of Admissions, Student Recruitment & Admissions Office, University of
Sheffield), Ms Jane Minto (Director of Admissions, University of Oxford)

64 IB Information and Statisti€4/12/2010


http://www.ucas.com/students/ucas_tariff/faqs/tariff/faq1
http://www.ucas.com/documents/tariff/tariff_reports/ibreport.pdf
http://www.ofqual.gov.uk/files/alevels_vs_ib.pdf

Recognition of Certificates
Previously, there was no formal recognition of those candidates who had been awarded Certificates, although many
institutions recognise the demanding study that such candidates undenitgtktyaokinowledge their achievements:

IB Certificate Points UCAS _Tariff Points UCAS Tariff Points
For Higher Level For Standard Level
1 0 0
2 0 0
3 20 11
4 50 27
5 80 43
6 110 59
7 130 70
IB Core Points UCAS Tariff Points
0 10
1 40
2 80
3 120

The individual Certificates are recognised at an equeadétd those candidates who have completed the IB Diploma
Programme successfully. Ergo, a Diploma candidate who studiedd3H8Lat grade had completed a course in
Theory of Knowledge and the Extended EgstliyA grades in both, as well as teguirements for CAS, would be
awarded 720 points and a Diplaend the points for the individuzédrtificates and IB Copmints are correspondingly
3HL (130 x 3) + 3SL (70 x 3) + Core (120) = 720.

However, those candidates who are not Diploma cagladainot be registered for Theory of Knowledge or the Extended
Essay because of the IB Diploma Programme regulations. Nonetheless, many of these candidates will have been obliged
a school to attend Theory of Knowledge sessions and may have bedrtoaguimglete an Extended Essay (especially if

they are studying amongst a cohort that includes a high proportion of IB Diploma candidates): they are unable to be
assessed formally. Ultimately, Certificate candidates are unable to be award€ditite &uteare thus unable to access

the tariff scores to recognise their involvement with Core studies. Therefore, the UCAS Tariff for IB Core Points is only
applicable to those IB Diploma candidates who fail the IB Diploma.
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APPENDIX 2:
Diploma Points Distribution May
2010

These data include only th8%®19candidates who were awarded a Diploma, whicF8d/&% of all Diploma
candidates.

IB Diploma Points Number of Candidates o achle_vmg Piploma
point score
24 1,185 2.44
25 1,724 3.55
26 2,123 4.38
27 2,468 5.09
28 3,010 6.20
29 3,063 6.31
30 3,060 6.31
31 3,006 6.20
32 2,780 5.73
33 2,658 5.48
34 2,380 4.90
35 2,051 4.23
36 1,905 3.93
37 1,573 3.24
38 1,292 2.66
39 1,081 2.23
40 845 1.74
41 669 1.38
42 446 0.92
43 311 0.64
44 193 0.40
45 96 0.20

Source: Statistical Bulletin (IBA@0
http://www.ibo.org/facts/statbulletin/dpstats/documents/May2010Statisticalbulletifgudessetl December M)
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APPENDIX 3:

A Level Results by Subjec2(010

SUBJECTS

PERCENTAGES BY GRADE

A* B C D E

Art and Design Subjects 13.3 18.4 25.7 22.9 12.9 5.2 1.6
Biology 8.0 20.5 23.2 20.7 15.2 9.2 3.2
Business Studies 3.7 13.1 26.9 28.8 18.6 7.0 1.9
Chemistry 9.2 25.4 24.5 18.1 12.3 7.6 2.9
Classical Subjects 9.6 28.6 28.0 19.5 9.6 3.6 1.1
Communication Studies 6.5 13.4 29.6 29.3 17.0 3.5 0.7
Computing 3.5 12.8 20.6 24.4 21.3 12.6 4.8
Critical Thinking 3.9 9.6 21.6 28.4 22.2 10.5 4.1
Drama 5.6 13.8 29.3 29.6 16.0 4.8 0.9
Economics 8.8 27.9 27.8 19.5 10.5 4.3 1.2
English? 7.4 15.7 26.6 27.9 17.0 4.8 0.8
French 7.7 314 28.5 18.2 9.6 3.7 0.9
General Studies 4.4 8.6 18.2 23.5 23.0 14.9 7.4
Geography 6.8 23.4 27.6 23.1 134 4.5 1.2
German 9.9 30.9 25.7 17.8 10.3 4.4 1.0
History 7.0 20.7 28.5 24.2 14.0 4.6 1.0
ICT 2.0 9.3 21.8 27.1 22.8 12.6 4.4
Irish 8.5 41.5 28.4 13.1 4.8 2.3 14
Law 5.5 14.8 23.3 24.5 18.5 9.4 4.0
Mathematics 17.2 27.6 21.7 15.2 9.9 5.8 2.6
Mathematics (Further) 29.9 28.9 19.9 11.1 5.6 2.9 1.7
Media/Film/TV  Studies 1.8 10.7 31.0 34.7 16.7 4.1 1.0
Music 4.0 15.1 24.2 25.4 20.1 9.2 2.0
Other Modern Language$ 13.8 36.9 27.4 11.5 5.1 2.9 2.4
Performing/Expressive Arts 5.9 12.0 29.4 30.1 16.3 55 0.8
Physics 10.3 22.6 22.0 18.0 13.8 9.4 3.9
Political Studies 8.7 25.1 27.9 20.7 11.3 4.6 1.7
Psychology 5.2 13.5 24.8 26.1 18.6 8.7 3.1
Religious Studies 6.0 215 28.5 23.3 13.3 5.7 1.7
Science Subject 9.5 20.8 24.4 21.6 14.6 6.6 2.5
Sociology 5.4 14.9 26.8 27.1 17.0 6.7 2.1
Spanish 8.5 29.9 28.4 18.6 9.2 4.1 1.3
Sports / PE Studies 4.2 115 21.3 25.8 21.1 12.5 3.6
Technology Subject$ 5.3 12.5 24.9 26.9 18.9 8.9 2.6
Welsh 3.6 15.6 25.6 30.3 18.8 5.2 1.9
All Other Subjects 4.2 14.5 25.2 24.5 17.2 9.8 4.6
All Subjects 8.1 18.9 25.2 23.2 15.2 7.0 2.4
1 These titles cover a range of related subjects
2 Science includes all science subjects except Biology, Chemistry and Physics
3 Other Modern Languages includes all languages except Irish, French, German, Spanish and Welsh
4 Welsh includes Welsh (First Leagp) and Welsh (Second Language)

Source:

http://www.jcq.org.uk/attachments/published/1297/JCQ%20G CE%20Results%202010.pdf
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